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SPEECH COMMUNICATION LEARNING SYSTEM

PROGRAM A~=~ORIENTATION
(Audio Script)

Welcome to Program A, the Orientation Program. If you have not
already done so, adjust the loudness to a comfortable level.

You should check to see If there are instructions near you which
provide information on how to use the tape player at your station. If
these instructions are available, be sure to read them now if you have
not already done so.

You should now open your Learner's Handbook and turn to Program A,
Orienj:ation. You wﬁl f:[x.xd this section on Page A~l. Near the top of
the page, and to your left, you will note the heading,Specific Objectives.
This program provides the Learner with & statement‘ of the purposes of
the Speech Communication Learning System, provides the Learner with an
estimate of the time needed to complete all phases of the Learning
System, informs the Learner about the stundard procedures and materials
used in the Learning System, &nd provides the Learner with instructions
for completing the Learner Data Sheet,

The material in the remainder of this program should prepare you
to achieve these objectives. The purpose of the Speech Commmnicaticn
Learning System is to help you achieve more intelligible and acceptable
speech-communication behavior.

Intelligible speech is speech which can be understood by other
persons, For exawple, if you were to give directions  to éomeone on
how to get somewhere, and the person was able to follow your direei.:ions,
then it can be sald that you have intelligible speech. At least your

speech is intelligible for that one person. It is advantageous to
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have speech which is intelligible to mmny people, so that you will be
able to commnicate to all kinds of pecple in many different situationa,

Acceptable speech means speech which a particular group or culture
considers to be the “prgfbrred" or "best" way to talk. Speech that is
considered acceptable in one part of the United States may not be so
acceptable in another part, Even in the same part of the countyy,
speech which 1s acceptable in one type of employment is not 80 acceptable
in another type of employment. The Speech Communication Learning System
is designed to ielp you develop a style of speech which is aéceptnble
throughout the United States. In brief then, the purpose of this
learning system is to help you develop speech which is intelligible and
acceptable in a wide vartety of situmtions,

Turn your attention once more to Page A-l of your Learner's Handbook,
In the middle of the page you will see +the heading Response Section.

You should now be able to complete the first statement under the
Response Section., Write in the missing letters in Statement Number One
8s I read through the statement for you,

The first statement says, "The purpose of the Speech Communication
Learning System is to help persons achieve more INTRLLISIBLE-~I<N~T~E~L-
Lel«Ga]l=B=l=E-=and ACCEPIRBLBLqA~C-C-E~PhThA~B-L~E-~speech communication
behavior,

You should have completed the words INTELLIGIBLE=wIwN-TwEwLel~I«GeIwBalvExe

and ACCEPTABLE~=A~CwCeEeP«TwAwB.L~E. The purpose of the Speech
Communication Learning System is to help pefsons achieve mare intelligible

and acceptable speech~-communication behavior,
The majority of Learners complete the entire Learning System in ten
to fifteen hours, It is important for you to vemember that the Training
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Page A-3

Supervisor has nothing to do with the anpunt of time you spend in the
system, If you are highly mg»i:ivated and work herd to accomplish the
gosls in each of the prograxfs. you will complete the entire system much
faster than if you put forth little effort. Remember, the Training
Cupervisor is simply here to show you !.where to find materfals and to
answer the occasional questions which you mfght have. The time £t
takes you to complete the entire learning program depends upon how well
you concentrate and how hard you work,

Now then, look at the second statement under the Response Secticn ;
again on Page A-l. In Sentence Number Two, your job is to f£ill in the
two blanks. Statement Two should read, "The majority of learners
achieve all of the objectives of the entire lcarning system in TEN to
FIFTEEN hours.™

The Leorning System includes several one-person programs and a three-
person program. The one-person programs are similar to the program you
are now using. The materials in the one-person programs simply consist
of a progranmed tape and your Learner's Handbook, Each time you report
for a preliminary program you should 'get your Learner's Handbook from
where they are stored. Then you should select the programmed tape which
you need. Your Learner's Handbook should be filed alphabetically so
that you will be able to find it easily. Several copies of each
programmed tape will be avallable and will be appropristely labeled.

When you report for a learning session, you simply get your Learner's
1andbook and appropriate programmed tape and take them to an available
tase player. . When you find an available tape player, always listen
to the tape before opening your Learner's Handbook. The progranmed
tape wfll tell you when and where to turn in the Handbook.
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When you have completed a learning session, you should return the
teped program to the appropriate storage place. Alhd, you shouid file
youf Learner's Handbook elphabetically-~last name firste-in the
aporopriate place,

Later in the Speech Communication Learning System you will be
working in the three-person programs. At that time you will only need
your Learner's Handbook,

Now take 8 look at the third statement under the Response Seetion
on Page A-l, Statement Number Three says, "The materials you need for
the one-person preliminary programs are the Learner's HANDBOOK--HeA~NeD-
B-0-0-K-=-and the appropriate taped PROGRAMe=P~R~0«GoR=A-M,

Now turn in your Leavner's Hundbook to Page A-2, Page A-2 1s the
Learner's; data sheet, At the top of this data sheet you will see a
place for your name, then lower and to your left, a place for todsy's
date, To your right you will see a place for your Learner's System
Number. Following this part of the date sheet you will see the heading,
"Learner I. D. Data," This hesding fs to your left, under the first
double line. The I, D. section goes down to the double line in the
middle of the page. In ten seconds you will be asked to complete all
of the questions down to the double line in the middle of the page,

For the present, do not write in the section entitled ™Learner Progress
Record.™ After you have completed the first half of the data sheet,
please turn the recorder back on to complete Program. A, |

Now then, stop the tape plaver and answer all of the questions on the
data sheet down to the double line in the mfddle of ne page,

By now you should have completed the first half of the data sheet,
The second half of the deta sheet, entitled "Learner Progress Record"
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18 to be used by you immediately after each learning session. For
example, 8t the end of today'g learning session you should turn to the
Learner's Progress Record, Page A-2, and find the words Program A,
Orientation, and behind this section you should write in the dste and
an estimate of the time you spent on this prbgram.

Remember, each time you work in the learning system. you should
record the date and an estimate of your working time immediately fol-
lowing the appropriate program name,

Now then, turn to the Response Secticn on Page A~l of your Learner's
Handbook. Statement Number Four reads, "You should keep @ record of your
progress in the learning system by entering data on the data sheet
after each LEARNING==L~E=A~ReN~I~N«G~-session,™

You have now completed all of Program A, except for the program
Checkout, Turn to Page A~3 in your Handbook. At the top of Page A3
you will see the heading, "Program Checkout,"” The purpose of the
program Checkout is to determine whether you have learned the essentfal
materiel in Program A, You will also find a program Checkout at the
end of each of the remsining programs in the Learning System.,

Now then, note the information in the block at the top of Page A-3,
Here you will see the underlined heading, "Acceptable Level of
Proficiency.” Following this heading, the statement reads, "The
questions at the bottom of this page pewtain to the program you have
just completed, If you miss more than one answer, yoa are advised
to repeat the entire program,”

See if you can answer all of the four questions. and,after you have
answered the questions to the best of your ab3lity, turn this tape

player back on for the correct answers, Now turn off the tape plaver,




Your answers tc Question Number One whould be INTELLIGIBLE and
ACCEPTABLE, The purpose of the Speech Communication Learning System
is to help persons achieve more INTELLIGIBLE and ACCEPTAE.E speech~
comunication behavior,

Your answer to Question Two should be TEN to FIFTEEN hours, The
majority of learnmers achieve all of the objectives of the entire
learning system in TEN to FIFTEEN hours,

Your answers to Question Three should be HANDBOOK and PROGRAM.

The materiais you need for sny ane of the one-person preliminavy programs
are the LEARNER'S HANDBOOK and the appropriate TAPED PROGRAMS.

Your fourth answer should be LEARNING. You should keep a record
of yourjprogress in the Learning System by entering data on the Data
Sheet after each LEARNING SESSION,

If you have missed more than one of these questions, it is
advisable to vepeat all of this program. If you did not miss more
than one answer, you have successfully completed this program. &nd you
are ready to move on to the next program,

In either case, turn to Page A-2 and record the month, the day and an
estimate af the number of minutes that you worked on this program in this
learning session,

One final instruction. If your tape is on & reel, and not on a
cartridge, please rewind the tape. After you have removed the taped

program, please turn off the machine., Good luck on your rext progzyam,




SPEECH COMMUNICATION LEARNING SYSTEM

PROGRAM B~=QVERVIEW
(Audio Script)

Welcome to Program B, the System Overview Program. If you have
not already done so, adjust the loudness to a comfertable level

You should now epen your Learner®’s Handbeok and turn to Program
B, System Overview, Yru will find this section on Page B=l, Near
the top of the page, and to your ieft, vou will note the heading,
Specific Objectives. The Specific Objectives of this program are:
to provide you with & map of the Learning System (in the form of a
flow-chart) and to introduce you ¢o the mejor elements in each of the
Learning Programs. The material in the remainder of this program
chould prepare you te achieve these objeetives,

The "flow-chart”™ on the front covezr of vour Handbook provides a
picture of the entire Speech Commnication Learning System,

To help you get an Gverall picture of the Learning System, take a
look at the flowichart en the front cover of your Handbook. Now then,
turn to the Response Section on Page B-l of the Handbook. You will
nete that the first gtatement in the Response Section says, “"The various
programs and performance sessione in the Speech Communication Learning
System are summerized in the flow charte«FoleOsW CeHeA<RT." Write in
the words FLOW CHART=eFel<~0wW CeHeA=R«T,

The different parts of the learning system are desceribed in terms
of the various geametrie figures. 1In the upper left hand corner of
the flow-chart you will sce & “funnel" shaped design, W{ithin this
figure you can gee the words™Leapner Enters System,m To the »fght of
this entry point, you will see a series of diawend - shaped geometric
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forms. The diamond design is used to designate a decision point., In
every diamond there is a queéfion which can be answered yes er no.

Above the top row of diamonds, you will see a row of rectangles,
Each message within a rectangle describes an activity or an assignment
which is to be completed,

Now then, follow the srrow from the entry point where it says
"Learner enters system." You will see that the first question in the
first diamond asks "A completed?™ If you had not already completed this
program, you would answer "No" and you would follow the arrow up to the
rectangle which says "Learner works on Program A, Orientation.” Since
you have already completed that program, you can exit the rectangle
to the left, and follow the arrows back to the diamond which asks,

"A completed?™ Since your answer is "Yes," you follow the arrow to the
right until vou reach the next diamond, As you will recall, Progvem A
provided you wiith information regarding the Learner data sheet,

The next diamond asks, "B completed?” Since you are not finished
with Program B, your _nswer is "No" and you follow the arrow up to the
rectangle which says "Learner works on Program B, System Overview." Once
you have completed Program B, the one you are presently working on, you
will exit the rectangle and follow the arrows back to the diamond which
asks, "B completed? When you have completed the present program, you
will be able to answer "Yes," and you will move on to the next diamond
which asks, "0 completed?"

As you can prohably see by, now, the folow-chayi deserilos the-verious
events in the Learning System, It also shows you the sequence in
which you encounter these events,

So fapr, this program, the Overview Program, has described the events

which you have already completed, But the main purpose of this program
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Page B~3
is to give the other items on the flow-chart. It will also state the
purpose of each of the programs in the Speech Communication Learning System.

Getting back to the flow-chart then, once you have completed this
program you will move on to the diamond which asks, "Zero completed?"
Program Zero is the program on Variable Identification. In this program
you will learn to identify the basie variables of Speech-Communication
behavior. After completing Program Zero, you will move on to Program
One, Variable Modification.

- In Program One you will discover that speech hehavior is extremely
changeable, Most people have the mistaken idea that it is very difficult
for a person to change the way he talks. When you take Program One,
Variable Modification, you will discover how easily a person may change
speech~commnication behavior.

After learning about Variable Identification in Program Zero and
Variable Modification in Program One, you will move on to Programs Two,
Three, and Four. These three programs provide you with information
about the performance roles you will play in Program Five,

Program Two describes a Speaker role, Program Three describes a
Listener role, and Program Four describes an Evaluator role.

Many actual systems involve a Speeker, a Listener, and one or more
Evaluators who are observing the interaction of a Speaker and a Listener,
For example, there have probably heen occasions when you were sitting in
a restaurant where you were an "outsider" evaluating the interaction of
& Speaker and a Listener at some other tsble,

Later, when you work on Program Five, yot* will sometimes play the
role of a Speaker, sometimes the role of a Listener, and sometimes you
will be an Evaluator. Program Two will give you the Information you will
need to perform well as the Speaker, Program Three will give you the

information you wiil need to perform as the Listener and
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Page B-l
Program Four will give you the information you will need to perform

as the Evaluator.

Now then, turn to the Response Section on Page B-1, Statement Number
Iwo says: "In the three-person performance program, the three people vho

work together are the SPEAKER==S«PeE«A «K=E~R~=the LISTENER=«[;»J=SwTe=E«NeE«R=w
and EVALUATIOR=eE«VeA~LUeA«T=0=R, "

Basically then, the first few programs--Programs A, B, Zero, One, Two,
Three, and Four-~are really preliminary programs. These programs
provide you with the background which you will need to perform well in
Program Five, the Three~Person Perfoymance Program, And the three-person

performance program includes a Speaker, a Listener, and an Evaluator.
To give you some idea of how Progrem Five works, turm to Page B-2
in your Learner's Handbook., At the top of this page you will see @&
block which is labeled "Seating arrangement." Within this bleck you will
see a diagram of the seating arrangement for Program Five. The Speaker
sits facing the Listener. And the Evaluator sits behind and slightly
to the side of the Speaker. The Evaluator is seated in this way so
that he can be seen by the Listener, but cannot be seen by the Speusker,
The reason for this seating arrangement will become apparent fin a
few minutes,
You will notice that the words SPEAKER, LISTENER, and EVALUATOR
are incomplete. At this time, write in the missing‘letters. Speaker -

is S~P-E-A~K-E-R; Listener is L~I«S-T-E~N-E-R; Evaluator is EwVel=l,=U-A=T-0~R,

Now then, notice the box in the middle of Page B=2, This box
lists the speech assignments which the Listener will assign to the
Speaker. At the beginning of a three-person session, the Listener will
assign Veriable Zero, Eye Contact. You will note that the word CONTACT
is incomplete. Therefore, complete this WordeeCeQeNeTwA~C=T,

©
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’ Page B-5

¥When the Listener assigns Variable Zero, Eye Contact, the Speaker

should try to speak from class notes or similar written material until
he has achieved good eye contaet for two minutes.

If the Spesker has spoken with good eye coentact for two minutes,
the Listener will assign the next speech vaviable, which is i(.oudnesso
Variable Nunber One :l.s Loudness, write in the word L-O«U-D-N-Bca:s-s.

¥hen the Listener assigns Varisble One, Loudness, the Speaker
should try to speak frem his notes with a voifce which is loud enough
to be easily understaed. When the Speaker speaks for two minutes with
an sppropriate level of loudness, the Listener will assign Varisble
Number Two, Voice Quality. Complete the werd QUALITYweQeU~A<LeI=T=Y,

If the Speaker speaks for two minutes with & good voice quality,
the Listener will sssign Variable Three, Pitch., Complete the word
PITCHesP~JY~T=«C«H, If the Speaker speaks for two minutes with
appropriate pitch variety, the Listener will assign Variable Feur,
Rate, Comrlete the word RATE=wRwA«T-E,

And sgain, if the Spesker speaks for two minutes with good rate
variety, the Listener will assign Variable Five, Articulation. Coupléte
the word ARTICULATION«~rAeRwTwlaCulluleAeTnu0=N,

Assigmment Murber Six, the last assigmment, is te speak for two
minutes with apprepriate_ gpeech behavior on all six variables, In
other words, the Spesker is asked to speak for two minutes during which
time he has good eye contact, appropriate loudness, good veice quality,
pitch variety, rate variety, and articulation,

When the Speaker can complete the sixth assignment that is, when
he can speak for two minutes with appropriste speech behavier on all
six speech variables, he will have completed this part of the learning
system and he will move on to the Terwinal Role Program,
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Basjcally, the three~person program works something like this:
First, the Listener assigns the fivsi variable, eye contact. The
Spesker then starts spesking from class notes or gimilar material, .If
the Speaker starts to produce & sentence with, poor eye contact, the
Listener says "HM' wm," If the Listener says "HM' um,” +this means
that the Speaker awst repeat and modify his sentence. That is, the
Speaker must vepeat the sentence with good eye contact, To ccaplete _
the assignment on eye centrot, the Speaker must speak for two dxmtes.

. with good eye contact wiﬂnut getting a "IMN' wm" from the Liatener.

While the Spenker :ts talking to the Listener, the Evalmtor is

" checking to see thic thg Listener is doing his job correctly. For

example, if the Evaluatgr. sees that thie Spesker hag poor eye contact,
but the Listener does n‘o’t’ say "HM' uw,™ then the Evaluator cun giﬁhl‘
disapproval te the Liatener., The Evaluater will signal diaapprwal
hy mdding his head hack and forth indicating e sflent "HM' va,"
When the Listener sées that the Evalmtu- is nodding “HM" 1, the

k -L:‘.stener‘ mst say "HM’ m" to the Speaken. Uswelly the L:!.stemr vill
~be doing & good Jab, tmi :11' will seldom e neceaury for the !v:luatm-

to aignal dicapproval to the Listener, However, to meke sure ﬂmt the

Listener 1s deing h:ls job. the Evaluator 18 present to check on hﬁu

“This arrangement is imnartant because the Speaker will not reppat and

'modffy his speech cmmﬁcation.he viil not improve, unless tbe L:[stener

gives him a "HM® ua" wheii the Speaker needs to show 1mprovement on

one of the speechwcommuiications var:!a):lea. ‘ ,
New then, turn to thie Response Sectisn an Page B-2 of your Handhaok,

Statement Number Five says, "If the Spesker vrodices & sentenCe akout

whichi the Listener is ‘m'n_:: confidént-wnCeduNeFaX-DuEaNaTww the Listernei

sdys YHE' um,'" Be sii'e to write in the word CONFIDENTweCaO«NeFeleDuE«N=T,
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Now look at Statement Number Six. This statement says, "When the

Listener says 'HM' um,' the Speaker should REPEAT--ReE=P-E-A-T--and

MODIFYe=M-0uD-I~F~Y-=his sentence.” Write in the words REPEATweRwE«PeEc) aTew
and MODIFY«=M=0eDul~F=Y,

Statement Number Seven says, "If the Speaker produces a gsentence
about which the Evaluator is not confident, the Evaluator signals
disapproval to the Listener by NODDINGw-sN=O-DeD=I-N-G-~his head,"
Write in the word NOLDING-«N~0O-D=D-I~N-G,
Statement Eight says, "When the Evaluator signals disapproval, the
LISTENER should say 'HM' um.'" Write in the word LISTENER--Lw~I~S-T-E-N-E-R. |

This same basic procedure is used for all of the assignments in

Program Five, If the Speaker can talk with good eye contact for two
minuts he moves on to the loudness variable. If he speaks with a
sufficiently loud voice for two minutes he moves on to voice quality,
and so on through the assignments,

If a Speaker cannot complete all of the speech agssignments during
one learning session, he will return for another three-person session
to try again. Most persons need only two or three of those sessions

before they are able to complete all of the assignments within one

Programs A, B, Zero, One, Two, Three, and Four, the arrow in the flow-

chart leads you to the rectangle which says, "Sign up for Prograw Five,"
Once you have signed up for Program Five, the flow-chart indicates

that your next job is to report for Program Five. You will report for

Program Five In accordance with the schedule ~hich yeu have signed,

In most cases three learners will have signed up to take Program

Five at the same time, You will note that the next diamond in the

ERIC
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Now then, getting back to the flow-chart after you have completed
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flow-chart asks, three Learners present? IF all three learmers are
present, the arrow points down to 2 six.sided figure which 83y8 roles
fiva, six, seven. Role Five is the Speaker, Role Six is the Listener,
and Role Seven is the Evaluator, Each of the three learners will play
‘érje of these roles, mef supervisor will make the deczision as to whieh
learner should play ﬁhﬁeh role. He will make this decision an the
basis of priorities, ' example, if it is yeur first oceas:lcn to mk
¥n Program Five, he wiil try to have you be the Evaluator or Listener.
If you have been an Evalimator er Listener,the supervisor way have you
play the role of Speﬂm.,

Again, in looking m; your flowechayt you will note that if thrge ‘
persons are not present. ‘the ﬂcw-chart direeta you the next dj,upnd

3
Lk

which asks, ivo Liarners presentf 2¢ two learners are preaent, you
are directel down to tlie .aix-sided Figure which says, »oles Five, six,
If two learners are pregent cne will plly Acle Five, the Speaker, and .

-one will play Role Six, the Listener. In a ease where only tvo .

learners are present, you will proceed with Program Five without :a‘n |
Evaluator. Again, the superviser will decide which ILearner will be
the Speaker and which Lesrner will be the Listener,

If two persens have not repaorted for Program Five, the flowechsrt
directs you to the next difamend which asks, oné¢ Learner pregentt If

-only one person is prgggm, you are directed to the six-sided :f!.gtxigg

which reads, report to supervisor. In some omses the supervisor mmy
excuse you from this pa’rt’ieular learning session snd you will be asked
te return to take Program Five at the next learning session, If it is

convenient, the supervisor may piay the role of Listeier while you
play the role of » Speaker.
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Page B«9
In most cases, yst will wirk on Program Five for a 30-minute

sesgion. In some cases, however, you will complete Program Five in
less than 30 minutes. When the session ends, either because the 30
minutes has elapsed or because you have completed Program Five, the
flow-chart directs you to the next diamond which asks, “ilere you.in
role five--thie Spédleri™ If you did not plsy the role of Speaker,you
are directed to report for a second learning session in which you will
again work in Program Five. If you were the Spesker, you sre asked, .
Did you complete assigmmnt oix? If you did not complete Assignment
Six, you are also directed to report for another session in which you
will again work sn Program Five.

If you were the Spesker, however, and did cowplete Assfgnment Six,
you will aote that the flow-chart directs you to work on Program Six.

Program Six provides you with the final inforsation you will need
te successfully exit the Learning System, Ts this point in the ,S'Y.B.téfh.
you have been working oii speech variables which pertain to speech
delivery. In Program Six. you will be werking on speech dfctisn.

Raionutte o

Once you have completed Program Six, you are ready to rgppirt._feé
Program Seven, the Terminal Perfovmance Prograw. In the Terminal
'qufomnce Program _muf,gm play the role of Spesker. You w:lll
deliver a shart speech in which you will demonstrate both goed Mp_
delivery and gg_e;c_}_x_ dietigg o
{ Other Learners will be present to heur your speech and te evsluate
your performance, These learners will decide if you have acceptable
speech delivery and mceeptable aspeech dfction,
After completing Program Seven, you may be given a hrief five
nimute post-system interview., This Interview is not included in some

learning systems.
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Again, looking at your flow-chart, you will notice that aftep
completing Program Seven and the post-system interview--if it is

required--your next job is to sign up for the Terminal Evaluation. Then
you report for Terminal Evaluation.
The Terminal Evaluatfon is the final evaluation of your speech-

comunication behavior,

If all delivery criteria are not achieved in your final performance,
you again report back for more work on Program Five. If all delivery
eriteria and all diction criteria aye achieved, you will have com-
pleted your final evaluation and you will exit the entire Learning System,

Now then, turn to Page B-3, for the program Checkout., Here you will
find eight questions. Answer these questions to the best of your
ability, and then turn the tape player back on in order to hear the
correct answers., At this time, then, stop the tape player.

Your answer to question One should be FLOW-CHART, The various
activities in the Learning System are summarized in the flow~chart,

Your answer to question Two should be CONFIDENT. 1If the Speaker pro-
duces a sentence akout which the Listener is not confident, the Listener
says "HM' um." Your answer to Three should be EVALUATOR. If the

Speaker produces a sentence about which the Evaluator is not confident,

the Evaluator signals disapproval to the Listener, Your answer to Four
should be SPEAKER. The Listener guides the behaviop of the Speaker.
Your answer to Five should be LISTENER, ’fhe Evaluator guides the
behavior of the Listener. Your answer to Six should be LISTENER, %he
Listener never says anything but "HM' um" and "um HM'," Your ansver

to Seven should he EVALUATOR., The Evaluatop never says anything. He
Jjust nods to the Liétener to indicate confidence or lack of i*. And

your final answer should be REPEAT and MODIFY. When the Listener
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says "HM* um," the Speaker should repeat and modify his sentence,

If you have missed me than one of these questions, it is
advisable to repeat all of Progrsm B, If yeu did not miss m than

one answer, you have successfully completed Program B and you sre
ready to move on te Program Zero,

L

In either case, tirn to Page A-2 and record the month, the day,
and an estimate of the humber f minutes that you worked on this program
In this Lesrning Sesslon, Once you have recerded thuge deta, you are

‘ready te repeat Progream 8, or to move on to Pregram Zera, the Variable

Identification Program,
-One  final instruction, however. If your tape is on a reel, -

and net on & cartridge, please rewind the tape., ifter you have

removed the taped program, please turn off the mmciine.
Good luck on your next program,
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SFEECH COMMUNICATION LEARNING SYSTH;I

0-~VARIABLE IDENTITICATION
(Audio Secript)

Program Zero, Variamble Identification. You should have your Response
Handbook open to Program Zero, Page 0=l. Notice that Program Zero is

a program in varisble identification. The three objectives of this
program in variable identification are listed on the Response Form,

The first listed objective is to enable you, the learner, to uncierstand
the nature of listener confidence in speech-coommication in terms of
its effects on the speaker, To state this fivst objective in another
way, It is to see how a listener forms his opinlons about & speaker in
terms of the ease with which he understands that speaker., The second
objective of this program is to enable you, the learner, to identify

the limits of each of six variables within which a listener is con-
fident. And this of course implies that beyond these limits a listener
is not confident. And the third objective listed on the Rasponse Form
is to provide you with guidelines for producing alternative ways of
speaking on each of the six variébles. This is so that you as listuner
will know what alternatives can be provided by a speaker when you signsl
lack of confidence to him, and so that you as speaker will produce
alternatives when a listener sigmal lack of confidence to you,

Now, let's return to the first objective o:E-' this program., When
you meet a person for the fivst time, you form ocpinions about him or
her, For example, suppose you are interviewing somecne for a job.

Or suppose you are a college professor and some student who 13 just a
face to you in class comes to see you in your office. Most persons

would like to think that in such situmtions as these they form opinions
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about these new acquaintances very slowly. But research does not support
this. It seems that we form our opinions about others in a very few
geconds. Hence, fill in Number One on your Response Form. When we meet
someone, we form an opinion about Yim in the first few SECONDS, S-E-C-0-N-D-S.
Seconds. If we merely‘gég a stranger, and if he doesn't behave in a Ry
that affects us or if he doesn't speak to us, we may not form opinions
about him. However, most persons we meect Speak to us heforé they behave
in any gther way that affécts us. Aud in these cases, we form opinions
about these persons in less than fifteen seconds.

Now, if you are on the receiving end, and people form opinions about
you in a matter of secondg, this may not seem to you to be very fair. And
you would probably feel'ié was even more unfair to find out that in a few
seconds they have decided whether to hire you or not, whether vou're a
good student or not, whether you are honest or dishonesy, sincere or
ingincere, and that they have formed opinions about you on many other
dimensions of personality and character. Unfair? Perhaps. Bat when;igg
meet a person, you don’? ¢heck his life histery and study his behavior
for many daye before 'you form opinions about him. And, in the same way
no one does thet much research on you before he is willing to mention
characteristics about you to himself and, perhaps, to others.

Research also indicates that, not only are these opinions about
persons we meet formed almost instantly, but almost everyone in the same
culture forms practically‘ihe came opinions zbout the same individuals

in o matter of seconds. In other words, there is astounding agreement
aboput traits of persons, no matter which persons form those opinionse~ |

whether they are males or females, or children or adults. Now complete

Sentence Number Two on the Respomse Form. When many different persons
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meet the same individusl, they tend to form the SaMme==SwAuMeaEwnsame
opinions about him,

Yo review, people form opinions sbout others almosi instantly when
they meet them, and an opinion formed by anyone about a person is almost
identicsl to the opinion of anybody else about him. Since we have a
fact of human behavior that exists whether we like it or not, we could
well ask the same three questions researchers in speech-comnunication have
askeﬁt One question is: How much do these opinions change that everyone
forms so quickly. In other words, how permanent are these guickly
formed opinions, or don’t they change when we get to know the people
better? A second question is how accurate--not how much agreement but
how accurate--are these judgments that are so quickly formed. Ir other
words, do people really behave the way we think they do? And a third
question is, what are these quickly formed opinions based on.

Iet us consider the first question about how permanent these opinions
are. The answer from research is that they tend to be very permanent
indeed. People tend to look only for these behaviors in others thet
agree with the opinions they have already formed about them.

Hence, you should now complete Sentence Nunber Three on your Response
Form. The ppinions sbout “others that we form in the first few seconds
do pnot tend to change because we tend to look for only those behaviors
that CONFIRM our quickly formed opinions. |

The next question is how accurate are these Jjudgments about a person..

that we form so quickly. Research on dozens of traits reveals in every
cage that these guickly formed opiaions about how others behave ére
accurate only by chance. In other words, if you were being interviewed

for a job by twenty interviewers at the same time, they would agree
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almost unanimously about how intelligent you eve, how interested you
are, how cooper=tive, how industrioué, how trustworthy, and on arything
else they were asked sbout you. But if s team of psychologists could
study written reports of your behavior in various situations over the
past few yeare and then meke judgments about you without meeting you,
there would be only chance agreement between the interviewers' opinions
about you and the reports of the psychologists sbout you.

Now Complete Statement Fbur(on your Response Form. Our gquickly
Tormed opinions sbout persons we meet are accurate only by CHANCQQ

You may well wonder, if judgments sbout the behavioral traits of
others are accurate only by chance, why don't we train people to learn
to make judgments about others that are more accurate. Unforfunately,
there doesn't seem to be a way between instant judgments that are accurate
only by chance end judgments that are made by professionals after
studying detailed behavioral reports. And remenber, the psychologists
shouldn't see or hear the persons they judge. Otherwise, they will be
influenced to see them the same way everyone else sees them, and they
would tend to form cpinions about them that are the seme as everyone
else's opinions, opinions that are not based on behavior but on a few
seconds of seeing and listening to them.

In other words, our quickly formed judgments are exceedingly
inaccurate as guesses about how people actually behave. But they are
exceedingly accurate as guesses about how everybody else actually
thinks éhey behave.

Well, why don't we teach people not to make judgments about others
so quickly? The answers seems to be that we form opinions almost in-

stantly about anything new that affects us, and we then behave ag if

e e — ———
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those opinions were true. We do tend to change our opinions when our
behavior based on those opinions doesn't seem to he successful. Unfortu-
pately, if everyone behaves towards someone as 1f he isn'c honest or
sincere or interesfing, there isn't very much chance of their behavior
towards him seeming to them to be unsuccessful. Hle may suffer from
their treatment of him, but there isn't much chance that their mistreatment
of him will make them see that this brings suffering to them.

Where does all of this lead? Well, there is one way to give everyone
we meet accurate information on which he can form opinions about us. We
can have the behavior of every citizen tabulated, inventoried, ang
evaluated by computer. Then, when we meet someone, we can hand him
our official computerized character report. It will tell him how honest
we are, how well informed we are about everything, and anything else he
wants to know. But this is an invasion of privacy that few of us would
want.

The only alternative that seems to remain is for us t& discover how
this lack of confidence in us can happen. Then we can learn t+o avoid |
those fhiqgs that cause that lack of confidence to he formed.

let's review for a moment. We meet people for the fipst time, and
gome of these times are very important. We may be meeting someone when
we apply for a job, or when we enroll in a class, or when we seé &8
customer, or when it's someone who may well become our partner in a
business or throughout life. And in‘everQ cagse each of these persons |
forms almost the very same opinions about us, and these opinions are
formed in a very few seconds. And they tend not to change in timé. And
in terms of how we actually behave, their quickly formed, nearly unanimous,

and nearly unchangeable opinions apre asccurate only by chance,
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In a moment, thed, everyone we meet determines that he has confidence

in us, or he does not.

Our final question, then, is to discover upon what this confidence
or lack of it is based. And, once we discover that, we can modify
those behaviors that cause such @ sudden lack of confidence to be Formed.

Again research would indicate that this lack of confidence is
formed almost entirely on the basis of our speech. O0f course, what
gomeone is wearing might offend, or a great physical deformity could
produce such an impression, but the dress must be ip very poor taste
und the deformity must-be much greater than a mere physicsl handicap
for such an impression to be formed. And, even then, speech that
produces confidence in the listener will offset to some extent op even
entirely the visual effect that is produced.

Now complete Number Five on your Response Form. Opinions shout
persons are formed almost entirely on the bmsis of their S»PgE—E—C-H,
their speech.

For a moment let's divide speech-communication into content, or what
is eaid, and delivery or how it is said. Obviously, if a lack of
confidence can he established in & few seconds, there isn't very much
content that can be communicated_in such a short time. Even in research
on long speeches, ratings of a fifteen secdnd taped sample of a speaker's
delivery will predict that speaker's ability to convince an audience better
than ratings based on the entire written text of his remarks.

If the first few seconds of our meetings with others establishes
very firmiy how much confidence they have in us, one could well ask
"Do you mean to say that our speech after the first few seconds ﬁon't
change a listener's confidence in us?" The best answer based on research

gseems to be, "Yes, it will, but it will tend to affect confidence in what
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ggxggx,rathér than confidence in us." To review, then, when two persons

meet for the first time, in the first few seconds each tends to establish

a8 degree of confidence in the other anywhere between no confidence at
all to extremely great confidence. This is confidence in terms of what
kind of person the other person is. Afterwards, as they continue'tp
communicate, their confidence in terms of what kind of person the cther
is tends not to change, but their confidence in what he says from moment
to moment will vary greatly.

Now respond to Items Six through Nine on the Response Form. Number
Six. During the first few seconds in which two persons meet for the
first time, each establishes a degree of CONFIDENCE in *he other.
Number Seven. As they continue to communicate, this confidence that _
each has in the other tends to stay the SAME. Number Eight. What
varies from momeat to moment after that is the confidence that each of
them has in what the other one SAYS, and not the confidence in what
kindlof'person the other person IS. Number Nine. In hoth cases,
this CONFIDBNéB is based almost entirely on the other person's SPEECH.
§~P~E-E-C-H.

We are now ready to go on to the second objective of this program.
™at is, we will now look at those characteristics of delivery that
broduce listener confidence or a lsck of it, both in the saeaker.and in
what he says.

Listener confidence is affected by seven speech-communication
varisbles. They are eye contéct, loudness, voice quality, pitch, rate,
artiéulation, and diction.

The first six of these variables are treated in these Preliminary

Programs and in Speaker Performance, Listener Performance and Evaluator

]
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Performance Programs. The last variable, diction, is treated in Terminal
"'Role and Terminal Performance Programs.

Now complete Item Ten on the Response Form., The seven major
variables that control listener confidence are EYE CONTACT, LOUDNESS,
VOICE QUALITY, PITCH, RATE, ARTICULATION, and DICTION,

Now let's look at each of these fivst six variables in tuwmn. In
other Preliminary Programe you will work on after this one, each of
these variables will he discussed in more detail, At this time your
objective ie to examine each variable briefly to gee what xg;;gg,and,
in its varying, what ave the limits within which confidence tends to
be produced and maintained and beyond which.;ggg,of confidence tends
to occur,

As each variable is discussed in terms of lack-of-confidence,
the third program objective will be achieved. That is, this discussion
will provide guidelines for altermative ways of speaking on each of the
varisbles, |

 Throughout all programs these variables are referred to both by
name and by nunber, They are numbered from zero through five.

Variable Six, Diction, is not worked on until the Speaker, Listener
and Evaluator Performance Programs are completed. Diction will there-
fore be identified as a variable iam the Temmiual Role Program.

The first variable we will consider, then, is Variable Zero,

Eye Contact., Turn to Page 0-3 on your Response Form. Therg you see
"Wariabhle Zero, Eye Contact™ written above the definition 6f Variable
Zero, Eye Contact., Notice that eye contact is defined as the degree
to which the speaker will "maintain readiness to revise on basis of his
listenepr's lack-of-confidence signals." 1In other woods, eye contact
meany the degree to which the speaker modifies his . eech-commumnication

on the basia of his listener's sigmels of 1ack-o£-confidence£; It
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does not mean that the spesker merely looks at his Listener. Eye contact
can even be assessed while listening to a tape recording of a speech-
comaunicaticn., The act of speaking is an angoing process of selection.
Because the act of speaking is an ongoing process of selection, a
speaker frequently revises what he says, It is therefore rather easy
to listen to a tape recoxding of a speaker and to guess correctly on
almost any revisicn whether the speaker is trylng to discover what
he wants to say or whether that revision is his reaction to a signal
that h:_ls ligtener was not confident of what he has just said.

Listen to an example of each type. First, the eye contact with
the speaker's monitoring his own thoughts rather than the reception
signalg of his listener:  "Well, I.,.I think...that is, most of the time,
I guess,..l...I happen to find that after a day or so, I..‘.! can't work
as hard at...well, you know what X mean, I get kind of tived or, uh,
well, I just don't like to keep doing, uh, work or th& sort of thing,"
Now a sample of a speaker's revising based qn signals of lack-of-
confidence that he reads in his listener's face: "Well, I usually

come home about five-thirty and then...Yeash, I know that's pretty
late, but I don't start till nine... And then I eat a big meal...Well,
I'm pretty hungry because I only have maybe a bowl of soup for lunch...

And then...after a big meal...l get sleepy and watch TV...No particular
program, They all put me to sleep anyway,"
It is rather obvious in the second case that the speaker got a
ra.ised eyebrow or same other signal of lack of confidence when he
| said, "five~-thirty" and again when he said, "big meal,” and again when
he mentioned, "IV."™ Good eye contact, then, requires that the speakér
look at his listener, but not just to be looking at him. He is watching for
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the speaker to signal lackeof-confidence. Now look at the graph under
Variasble Zero, Eye Contact, Notice that on the left we have a range
of listener's lack-of-confidence signals that produce revisions. On
the bottom reading from left to right we have a range of listener
confidence from extreme non-~confidence at the left to extreme con-
fidence at the right in between is a range called the critical zome.
A critical zone is used rather than a critical point because some
listeners ave more tolerant than others. They have bheen trained to
believe that poor listening is somechow their fault rather than ihe
fault of the person spesking to them. A listener can't actually do
much to improve his listening. He can ask the speaker to repeat, iut
he can only ask him to repeat once or twice. To sk more often than
that would make the speaker angry. Or a listener . - 7v . closer to
the speaker. But only in very unusual cases is a listener's lack-of-
confidence actually improved by his sitting somewhere else, Hence,
on every variable there is a critical zone. Towards the left of
this zone are listeners who more readily blame themselves for failures
of others. Towards the right are listeners who more readily blame
speakers rather than themselves for any lack-of-confidence they feel.
Incidentall&. on each variable those listeners on the right end of
the critical zone generally maintain more confidence by control of

that variable when they themsel res are speakers,

Now look at the curve that describes the general relationship
between eye contact and listener confidence. Notice that listener

confidence generally increases as the speaker revises to restore his

listener's lack of confidence,

©
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Now complete the four items under eye contzct on the Response
Yorm, Item Eleven A: The listener gives a SIGNAL to mean that he
lacks confidence. Eleven B: The speaker with eye contact can DETECT
this, The spesker with eye contact will then REVISE, This will give
the listenexr CONFIDENCE,

Variable One is Loudness. Notice on Page 0«4 of the Response Form
that Varlable One, Loudness, is the degree to which the speaker will
‘maintein variety in loudness within his listener's hearing range,”
Thils does not mean merely that every syllable, even the least important
syllable of the least important word, will be heard. Not only must all
the syllables be heard for a listener's confidence to be maintained,
but the syllables should be yaried in loudness above that level.

Listen to an example of insufficient veriety in loudness first. "Mr.
Lee, I'm interested in applying for that job you advertised in the
newspaper. I've had about ten years' experience in that kind of work
and X think I can reaslly do a good job for youn." You are confident
that you heard every word, but are you confident fin him?

Now, listen to those same words with variety in loudness, hut not
all of that variety will be within your hearing range. Do not change
your volume control, ™Mr, Lee, I'm interested in applying for that
Job you advertised in the newspaper, I've had about ten years'
experience in that kind of work and ¥ think I cean really do a good
Job for you,"

Now complete Number Twelve on your Response Form. Loudness is
maintained when the spesker®s syllables vary in loudness, and the
listener can easily hear the speaker's least loud syllable. This
concludes Part I of Program Zero. If this tape is not on 8 cartridge,
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please rewind this tape and then go on to Program Zero, Part II.
? Thank you.

The next variable, Variable Number Iwo, is Volce Quality. Notice

on page 5 your Response Form how voice quality 3s defined, It is the
; degree to which the spesker will "maintain a voice quality that varies
; from the middle on five dimensions to signal special meaning for
certain words.” Now look at the chart divectly under the words,
"Variable Two, Voice Quality." Notice the five dimensions listed in
the center region marked "Confidence Zone.,"™ As you can see by the
labels listed on either side of these dimensfion numbers, the first
dimension Is called the breathy--tense dimension, the second is called
the flat-thin dimension, the third is called the throaty-fronted
dimension, the fourth is called the denasal-nasal dimension, and the
' £ifth is called the clavicular~ovotund dimension.

Any human with normal hearing and a normal speech mechanism can
produce all then of these extremes listed in the lack-of-confidence
zone, He can also produce any voice anywhere between these extremes,

The first dimension, as shown on the chart on page 0-5, is the
breathy~tense dimension. This dimension refers to the amount of
force & speker puts on his vocal folds or as they are sometimes
called, vocal cords or vocal bands, This force he puts on his folds
to keep them closed against the air pressure he applies below the folds.
If he uses very little force to keep his vocal folds closed against
the air pressure from below, a breathy voice is produced. A breathy
voice sounds like this: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, This is not
whispering. In whispering the folds never come together at all,
Notice that every odd number is whispered in the following sequence,
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and every even number is breathy: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, Ym
can produce & voice like this by slumping in your chair and relaxing
your neck, Try counting from one to ten with a breathy voice. One,

two, three, four, s 8ix, seven, , » ten,

At the opposite extreme on this dimension is a tense voice quality,
This means that the force the spemker uses to keep his vocal folds
closed against the air pressure from below is extremely great, Listen
as tension increases from one to ten: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.

The dimension from an extremely hreathy voice quality, such as this
one, to an extremely tense voice quality, such as this one, is the
first dimension of the five dimensions of voice quality. The breathy-
tense dimension refers to the degree of vocal fold tension a speaker
uses,

Notlce on the chart in your Response Form that a listener lacks
confidence in a speaker when he uses 8 voice quality that is either
breathy or tense, Yet, remember that no one is breathy or tense because
he was born to spesk that way. He lesrned to speak that way., And he
did not learn to speak that way because he hehaves in certain ways.

He learned to spesk that way merely becanse he did not detect any lack
of confidence among his listeners when he happened to speak that way
in early childhood,

If a speaker uses a8 br¢athy or & tense voice quality on most of his
words, he will be perceived as being . certain kind of person, Remember,
even though these perceptions are accurate only by chance, they are the
perceptions nearly all of us have, For example, a hreathy speaker,
according to research, is perceived as one who is weak, weak physically,

weak mentally and weak morally., One explanation of that perception,
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and indsed of all perceptions ahout personality based on speech, 1s that
we think that is how we would sound if we, who don't use that volce
quality, were very weak.

A person with 2 tense voice quality, at the other extreme from a
breathy voice quality, sounds like this: He tries very hard to hold his
vocal folds closed against the afr pressure from below. Such a spesker
is Judged to be very nerveus, and unstable., One lacks confidence in a
breathy speaker because he seems too weak to be trusted; one lacks

confidence in a speeker with a tense voice quality because he sounds too

emotionally unstable to be trusted,

Notice n the voice quality chart in your Response Form that certain

words are listed alongside the words "breathy” and "tense.™ These

words do not describe how speakers with these voice qualities are
perceived. They describe what is perceived when speakers ugse these voice
qualities very seldom and only on certain words, ?or example, we could
say, "The kitten's fur is very soft" or we could say, "The kitten's fur
is very soft." In the second case a breathy voice is used, Imt only

on the word "soft." However, if a person talks like this all the time
and he talks about atomic energy and movies and kittens with this

breathy veice quality, then he can't really convey sofiness by saying,
"Ihe kitten's fur is very soft,"”

A tense voice quality used to emphasize a special word makes that
word suggest anger, as in "Don't!" or importance as in "The principal
ingredient is confidence.™ But again, a speaker can't be tense on all
words and convey these commotations, Now listen to a female with
these voice qualities. 1, 2, 3, 4, 5, 6, 7, 8, 9, 1G. 1, 2, 3, &, 5,
6y 7, 8, 9, 10,
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The second dimension of voice quality is the level at which the vocal
folds are positioned in the neck, If the voenl folds are held too high,
it sounds like this, This is a thin voice quality, 1, 2, 3, 4, 5, 6, 7,
8, 95 10. A thin voice quality is not high pitched. It ecan be thin at
any pitch, For example: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. You can sound
like this by raising your vocal folds in your neck and counting like this:
1, 2y 3, .5 5y 64 __» 8, _, 10,

At the other extreme on this dimension is a flat voice quelity. A
flat voice quality 1s produced when 'the voral folds are pulled dowm too
low in the neck, A flat voice quality sounds like this: 1, 2, 3, 4, 5,
6, 7, 8, 9, 10, Again a flat voice can be produced at any pitch. For

example: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. A speaker can use a flat voice

quality on certain words to suggest dullness or boredom, For example,
"You want to go to the show? All right," Ané a thin voice quality on
certain words when the speaker's usual voice produces listener confi.
dence will suggest doubt or insincerity, For example, "We could do it"
or "That's just fine,"

A female with these voice qualities sounds T;ike this; 1, 2, 3, 4, 5,
6, 7, 8, 9, 20, 1,2,3,4,S5,6,7,8, 9, 1J,

Every one of the five dimensfons of voice quality is independent, so
that any voice on one dimension can oceur with any voice on any other
dimension. |

Hence, thus far we have a breathy voice, A, B, C; D, E, and a tense
voice, A, B, C, D, E, 'and a breathy, flat voice, A, B, C, D, E, and ©
tense, flat voice, A, B, C, D, E, and a breathy, . thin voice, A, B, C, D,E,
and a tense, thin voice, A, B, C, D, E.

e 2
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New turn to Page 6 on the Requnse Form. Notice the matching,
Now match the first part and last part of thé first four statements, by
f11ling in the letter that identifies the correct completion of eacl;
statement. For example, a breathy voice quality is produced with...,...,c,
very little effort to keep the vocal folds cloged, Hence,you place 1;he

letter C in the box at the end of the first statement. A tense voice
quality s produced with,._..._l{. very much effort to keep the vocal folds
closed, You should now have the letter H at the end of the statement
about a tense voice quality., The third sentence is: A ﬁat voice

quality is produced with .... (remember, a flat voice quality sounds like
this) sseeeed flat volce quality is produced with «eeeK, vocal folds too

produced with .....G, vocal folds high in the neck. Hence, you now have
these letters in the first four boxes: C, H, X, G. The breathy-tense
dimension refers to the amount of effort to close the vocal folds aegainet
air pressure from below, The flatethin dimension refers to the low
or high positioning of the vocal folds in the neck,

The third dimension of volre quality fs the degree to which the

|
|
low in the neck., And the fourth statement, a thin voice quality is i
1
|
i

base of the tongue is generally positioned in the mouth toward the
front or toward the rear. When a speaker pulls his tongue towards the

) rear, it is a throaty voice quality. This is how a spesker sounds who
has a throaty voice quality, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, Pull you
tongue back, open your mouth wide, and count with & throaty voice
quality: 1, 2, 3, _s 5 s 7% 8, ___, 10, A speaker with a throaty
voice quality such as that produces lack of confidence. Hwe{rer, when
a voice quality that maintains the 1is ener's confidence is.tln'oaty on
a word, it gives the listener a special connute-lt:lm that the speaker is
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tentatives; he hasn’t made up his mind. O he is ridiculing it. TFor
example, "I'm not sure I want to huprry” or even “Oh?"

At the other end of the throaty~fronted dimension is a fronted
voice quality. A fronted voice quality is produced by shifting the
base of +the tongue far Fforward in the mouth. It sounds like this:
This is a fron%ed voice quality. Pwrinciples of political economy,

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, Now listen to comiing with a throaty
voice quality on thé odd numbers ané a Ifronted veice quality on the
aven numbers: 1, 2, 3, #, 5, 6, 7, 8, 9, 10, Now say, "principles of
political econony,” Now couni along with a fronited voice qualaty.

6,

1, é, s W 8, %8, ____. When a voice quélity that

maintains listener confidence veries on a word towards the fronted
exireme on the throaty~fronted dimension, the listener will receive
a comnotation of precision or irrvitation. For example, "I want this

done precisely that way.”

.This is a female with a throaty and a fronted voice qualit§°
Fivst, the throaty voice guallity as she counts, and then the fronted
voice quality. 1, 2, 3, %, 5, 6, 7, 8, 9, 10. 1, 2, 3, 4, 5, 6; 7,
8, 9, 10,

Now £il1l in the two boxes on your Response Form pertaining to the
throaty and fronted voice gualities. A throaty voice quality is
produced with ...A, the tongue base far to the rear. A fronted voice
quality is.produced with ...F, the tongue base Ffar forword,

New listen ‘to some voice quality conbinations.

This is a breathy-throaty voice quality.
This is a tense-fronted voice quality,

This is a flat-throaty veice quality,
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T.us is a thin-throaty voice quality. This is & flat-fronted veice
quality. This is a thinefronted voice quality. This is a breathy-
thin-throaty voice quality, This is a tenseeflat-throaty voice
quality., This is a tense~thinefronted voice quality,

The fourth volce quality dimension is the denasal-nasal dimension,
This refers to the degree of nasal cavity reinforcement.

The nasal cavity is an open area above the roof of the mou* ., that
extends from the rear of the mouth to the nostrils out at the end of
the nose., Anytime sound reaches the mouth from below, it must enter
the nasal cavity to some extent, If very little enters, it sounds like
this: 7This is a denasal voice quality. Sometimes we speak this way
when we have 8 colds 1, 2, 3, 4, 5, 6, 7, 8, 3, 10. If a very great
amount of sound enters the nasal cavity, it sounds like this: This
is a nasal volce quality. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. Now count
along with a nasal voice qualitv. 1, 2, __ , 4, 4 6, ___, 8, __, 10,

| When a speaker with a voics quality that maintains listener |
confidence sitifté to a denasal ‘jvice quality to emphasize a word, he
comnotes unimportance, For example, "Don't." When he uses nasality
to emphasize a word, it comnotes complaint, For example, ™Oh, why?".
or just the one word, "No,” This Is a female who varies her voice
quality on the denasal-nasal dimension., First she will count with a
denasal voice guality, and then with a nasal voice quality. 1, 2, 3,
4, 5, 6, 7, 8, 94 0. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.

Now complete the next two statements on your Response Form. A
denasal voice quality is produced with ...J, very little sound energy
in the cavity above th_e mouth, A nagal voice quality is produced
with ...E, lots of sound energy in the cavity above the mouth,

- T ER— - _ J e p——
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Now for a few voice quality combinations, This is a breathyenasal
volce quality., This Is a tense-denasal volce quality., This is a flate
nasal voice quality. This is a thin-fronted-nasal voice quelity,

This is a breathy-throaty-denasal voice quality. This is a tense-
flat-throaty-nasal voice quality. The fifth and last dimension of

The £ifth end last dimension of‘Qoiee quality is the claviculare
orotund dimension. This dimension refers to the degree to which the
gpeaker uses his chest cavity as a kind of sounding board. A human goes
bevond orotundity when he sings. Hence, the orotund end of this
dimension sounds a little like = speaker‘almnst singing his words. He
must speak slowly to do this, but not all slow speech is orotund., This
is slow speech, This is an orotund voice quality. 1, 2, 3, 4, 5, 6,

7, 8, 9, 14,

At the opposite extreme is a speaker who sounds iike he is talking
from his shoulders upward, as if he is standing in water up to his neck.
It sounds like this: This is 8 clavicular voice quelity. 1, 2, 3, U,
5, 64 7, 8, 9, 10. Count along very fast: 1, 2, 3, 4, 5, 6, 72, 8, 9, 10.
All fast speech is clavicular because there is not enough time to
build up sound energy in the chest, All fast speech is clavicular,
but not all clavicular speech is fast. This is fast clavicular speech,
1, 2, 3, 4, 5, 6, 7, 8, 9, 10. This is slow clavicular speech, 1, 2, 3,
4, 5, 6, 7, 8, 9, 10,

A speaker whose voice quality maintains confidence may use 8
clavicular voice quality on a word toisuggest weakness or haste, For
example, "He rushed right by me."™ "I hate sickness." And a speaker
whose voice quality maintains liétener confidence car ase orotundity
on a word to suggest very great importence. For example, “"The sign

read, 'Danger'.™ "There was only one word to describe his feeling,

e
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loneliness." Listen to a female vary her vofce quality along the
clavicular-orotund dimensfon, First the clavicular and then the
orotund voice quality, 1, 2, 3, 4, S, 6, 7, 8, 9, 10. 1, 2, 3, 4;

5, 6, 7, 8, 9, 10,

Now complete the last two boxes on your Response Form., A
clavicular voice quality is produced with,..B, very little sound
energy in the chest. An orotund voice quality is produced with ) R
lots of sound energy iIn the chest,

This is the end of Part IX. If this tape is on a reel and not a
cartridge, please rewind the tape, Then go on to Program 0, Part III.
Thank you,

This is Program Zero., Part JII.

All ten hoxes should nmow be filled in, Reading from the top down,
the letter in each box should be: ¢, H, X, G, 3, F, J, E, B, D.

Now for a few voice quality comhinations. This is a breathy-
thin-clavicular voice quality, This is a flat-clavicular volce quality,
This is a tense-orotund volce qualiiy, This is a thinecrotund volee
quality. This is a brathy~throaty-orotund voice quzlity. This is e
breathy-thinefronted-denasgl-clavicular voice quality, This is a
tense~flat-throaty-nasal-orotund voice quality,

You have now learned to identify the varishle of voice qualilty,
Now complete Number 14 on the Response Form, A speuker with listener
CONFIDENCE will maintain a voice quality that varies Ffirc.a the MIDDLE
of five dimensions to signal special meanings for certuin words,

Now let*s look at the third speech~communication varlable timt
affects listener confidence, pitch;

Turn to Page 7 on your Response Form., Look at the definition
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under Variable Three, Pitch. Xt is that, to maintain listener
confidence, fhe speaker must "maintain variety in pitch for minimum
listener confusion in identifying each sentence*s key word and type.

Notice the diagram of the sentence; "He did™ that appears at the
right of the graph. 1In such a simple sentence as that two md
sentence there are two possible key words, "He"™ and "did."™ There are
also three sentence types. Hence, there are six alternatives that a
listener must discriminate among. Listen to each of the six possible
sentences, First, the key word "did"™ &s an unemphatic statement, Aan
unemphatic statement is the kind that we put a period at the end of
wvhen we write it, As an unemphatic statement with the emphasis on
the second word, then, it would be, "He did."™ An emphatic statement
is the kind we end with an exclamation point when we write it. With
the second word as the key word, this would be, "He did:" As a
question with "did"™ as the key word, this would be, "He dide?"

The other three sentences would be an unemphatic statement, an
emphatic statement and a question with the first word, "He," as the
key word. These sentences would be, "He did."™ "He didl" "He did?"
Hence = anytime a speaker sgyg the two words "He™ and "did" as a

sentence, the listener will lack confidence if he cannot instantly detect

which of the two words is the key word and whether the sentence is &
mere statement, an emphatic statement or a question.

P -avch indicates that this confusion among English sentence
alternatives is reduced most when the speaker's pitch changes are used
to signal the speaker's choices of key word and type. These pitch
changes can also occur together with loudness changes or duration
changes or both loudness and duraticn changes, hut these choices cannot
be signaled nearly as well by loudness and duration when they are made

Aruitoxt provided by Eic:
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without changes in pitch. For example, Tt is much more clearly a

question when we say "He d1a? then when w8 say, "He aid?"

Look at the pitch graph on your Response Form, Tt shows the
relation between pitch and listener confidence. The percent of a
spcaker's sentences in which his listener seleets both the key word and
sentence type before he mst make another seleeﬁon :té closely related
to listener confidence., So long as the listener can decide what any
sentence's key word and type are before he must make another decision,
he maintains confidence, When he is cﬂnfueeé and takes longer to
decide, and he is confronted with another choice he must make befor:
he has made his decision ébout the previous one, he will tend to fack
confidence in that speaker, If he has al.eady asked that spea%er to
make clearer what he meant on one or two sentences just before this
happened, the speaker will tend to fall rapidly into that iistener's
lack-of~confidence zone,

Regearch indicates that key - word and sentence type are more
clearly indicated to listeners as the pitch range increases. For example,.
if we compare "He did" to "He 4id," the word "did" Is more easily
detected as the key word in the second case, Listen again, "He did."
"He 4id."™

But mere pitch vaéiety in a speaker canno¥ enable him to maintain
his listener‘s confidence, His pitch must vgry to indicate each
gsentence’s key word and type,

Notice the five sentences on your Response Form from 15A to 1SE.
In each sentence there are three words that are underlined and followed
by boxes. At the end of each sentence are a period, exclamation point
and question mark, First, listen to the five sentences with pitch
variety which tends to produce lackeofeconfidence,
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15A. You saw that movie.
158B. Many went home before noon.
15C. I saw him today?
15D, She loves him?
15E., You did thst!

Now listen to each one again and put an X in one square after the one
of the three possible key words. Aslo put an X to select one of the
three forms of punctuation,

15A. You saw that movie,

158. Many went home before noon.

15C, I saw him today?

15D. She loves him?

15E. You did that:

You have now made ten selections., They are all correct because
they are your selections., No listener fcr whom these sentences were
intended can select incorrectly; he can only select with some degree of
confidence or lack-of-confidence. If makes no sense to talk about what
was really sent., If it did, we could ask, "When do children really
begin to communicate, even though no one understands them?” Indeed,
your ability to make selections determines your confidence, not what
s gome speaker says he meant to say. Let's look at that again, The
ability of a listener to make selections determines his confidence,
not what the speaker says he meant to say,

| Now complete Number 16 on your Response Form., A speaker with
listener confidence will maintain variety on any sentence to enable
his listener to select that sentence’s KEY-«K«E-Y-«key word and

sentence TYPE-«~TYeP~E-sbefore he must select again.
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Variable Number Three, Pitch, refers therefore to signals to the

listener which enable him to select one of several meanings for the
same sentence before that listener must meke another selection,

The next variable, Variable Number Four, is rate. Rate refers to

| the speaker's control of output of sentences wh:ieh enables nis listener
to select on any sentence from among all alternative sentences cone
sidered by that listener before he must select again. The definition
of rate on the Resgponsr Form is that to maintain lfstener confidence
the speaker will "maintain variety in rate of sentence produétion to
enable his listener to select among those sentenciee he considers hefore
he must select again." Look at sentences 172 through 17H on your
Response Form. Listen to a reading of each of the eight sentences
with a rate which tends to produce lack of confidence. Do not £ill in
the boxes. But think which of the two sentences in each case you
wonld select,

177, Mr. Smith, sur milkmnan is 131,
Mr, Smith, our milkman, is fl1l.

17B. Miss Lee, his secretary, will see you now.
Miss Lee, his secretary, will see you now.

17C. "Which"™ is the word you want?
Which is the word you want?

170, He saild, "I can go.”
He said I can goe.

17E. He bought some salt, pork and eggs.
: He bought some salt pork and eggs.

17F, He said to my brother, Sam, "I'm a fool,"
/ He said to my brother, "Sam, I'm a fool,.*

17G. You should; try again.
You should try again.

17H. Mary, tbe lady on your right, is leaving.,
Mary, the lady on your right is leaving,

©
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Now listen ‘to these same sentences again., This time put an "X" in
one of the two boxes to select one of the two sentences in each case.

17A, Mr. Smith, our milkman is 311,
Mr. Smith, our milkmen, is ill.

17B, Miss Lee, his secretary, will see you now.
Miss Lee, his sucretary will see you now.

17C. "Which" is the word you want?
Which is the word you want?

17D, He said, "X can go."
He said I can go, _

17E. He bought some salt, pork and eggs.
He bought some salt pork and eggs. .

17F. He said to my brother, Sam, "I'm a fool."
He said to my bxother, "Sam, I'm a fool.'

17G. You should; try again.
You should try again,

17H., Mary, the lady on your right, is leaving,
Mary, the lady on your is leaving.

The point here is that every selection you have made is correct.
The only question is the extent to which you had difficulty in deciding
between the two alternatives. And this is not your fault, but some
lack-of~cenfidence produced by the speaker.

Now complete Number 18 on your Response Form. A speaker with
listener CONFIDENCE will maintain variety in rate of SENTENCE pro
duction to ensble his listener to SELECT among those sentences he considers
before he must select again,

As the graph on your Respongse Form shows, when the listener is
still trying to figure out which sentence a spesker meant, and he is
bresented with another decision he must mske before he has decided
which one was said, he will tend to lack confidence in that speaker.
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A fate which tends to produce lack-of-confidence may be fast or
slow, with lots of pauses or with none, The énly answer about what
kind of rate mainteins listener confidence depends on what specific
sentences are being said to what listener for what purposes. And only
a particular speake: end a particular listener in a particular situation
can ever determine that. But in every situation a spesker ¥ t maintain
a rate that enables his listener to engage in detection of his
sentences without feeling rushed.

The last variable to be considered in this Preliminary Program
Zero, Variable Identification, is the variable called articulation,
Articulation refers to the degree to which the speaker maintains
listener confidence by enabling him to select any word from among al-
ternative words considered by that listener before ~nother listener's
decision point is reachéd, Let’s look at that again, Articulation
reférs to the degree ta which the speaker mmintains listener confidence
by enabling his listener to select any word from alternative words he
congidered before he mmst make another decision.

Tarn to PagelD of Preliminary Program Zero on your Response Form.
Notice the definition of Variable Five, Articulation. It is that to
maintain listener confidence the speaker will "maintain variety in
syllable production toc enable his listener to select among those words
he cansiders before he ﬁust select again.,” Look at the example to the

right of the graph. The two sente..ces are I gcresm and Ice cream,

The rate on each sentence and on each word is the same. But the
difference is that the sound of I in Ice and the sound of I in I are

actually physically different sounds. IListen again. I scream. Ice

crezit, As another example, consider the four words listed on your

e o
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Response Form under "Ice cream.” They look like they differ in that

three of them end in a p, &, or k. But very seldom do youl hear persons
blast those sounds in seep, seal, seek. Let’s leave the explosion
off completaly and you can still tell im many cases which of the four
words i® said, See, Seep. Seat. Seek, Seep, See, Again, the
secret is in the way the vowel is said, It is said four different —
ways., Articulation, then, clarifies syllables and words, and pitch
and rate clarify sentences, And of course voice quality can also
elgrify,words, as in soft, masty, sivong, situpid, hard.

Now listen to Sentences 197 thyough 19H. Again, do not mark any
X's in hoxes ort this reading., Firsi, they will be read with an
articulation that leads to lack-of-confidence. They (There) ave
strangers in town. Is It tin (thin)? It’s his fodder (father). Are
they deceased (diseasedj? I don’t want the letter (ladder) to be
used, Bill egrned (learned what he needed, Are they Thursday (thirsty) ?
He used some mice (ice) in the experiment.

Now they will be read with improved articulation, This time place
an X in each box to indica?e each of your selections,
152, There are sirangers in town.
lgB; Is it thin?
19C, 1It's his father, .
19D, Are they diseased?
19E. I don’'t want the latter to be used,
19F. Bill earned what he needed.

Are they Thursdaf?

194, He used some mice in the experiment,

Again, as in the exercise on rate, every one of your responses is

correct bewvaise your ability .*to make selections determines your
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confidence, not Qhat some speaker says he intended for you to receive,
Now complete Statmwht Twenty., A spesker with listener confidence

wil), maintain variety in SYLIABLE~S-Y-LeLeA-B~L+E=~gyllable production

10 enable his listener to SELECT among those WORDS he considers before

he selects again,

On Variable 3, Pitch, on Variable U, Rate and on Variable 5,

Articulation the listener is involved in making selections, He must
"; select syllables, words, and sentences, and the speaker who maintalas
listener confidence enables his listener to meke one selection before
he must cope with méking another., And the next selection in each case
may be another syllahlé, or word or sentemee, The listener, then, goes
from decision point to decision point, VWhen one lives with certain
persons for a long time, he learns that he has to make selections very
rarely and he can make them with great confidénce. But most of the
affairs of the world are not conducted by persons who live and work
together closely. In these more everyday. speech-commnication
activities dozens of selections are made each minute and lack-of-
confidence can easily occur, It is the purpose of this and other
programs o follow to enable you to learn better how to alter the
speech-communication behaviors of others to whom you listen so that
you can listen with greater confidence, and to enable you as speaker
to learn better how to detect lack~-of-confidence in your listeners and
how to alter your sp;eeh-communication behaviors to mainta;n his
confidence in you and what you saye.

Now turn to the Checkout of Program Zero in your Tearner's Handbook,

Complete each blank on the Checkout after yéu turn off this macﬁine.
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Then, after you have filled in every blank, turn the tape on again, Do
this now,
Welcome back. The words you should have filled in ée: Number 1,
confidence; Number 2, says and is; Number 3 (in any order), eve csmtaet,

loudness, voice cmality. pitch, rate, articulatian, and diction:

Number %, revises; Numbgr 5, vary and least; Number 6, middle and wordss
Number 7, key an(i types Number 8, sentence and gentences; Number 9, |
syllable and words? |

This completes Program Zervo, Veriable Identificetionm. The nexi

" program, Program One, is Variable Modification. in that program .you _

will learn how the changes‘ in speech-commnication behavior in each
of these six variables is brought about,
If this taﬁe is not in a contimuous loop cariridge, please rewind

\
this tape before you go on to the next progyam, Thank you very much,




SPEECH COMMUNICATION LEARNING SYSTEM
l-=Variable Modification
(AUPIO SCRIPT)

You have now completed Program Zero, Variable Identification,
This is Program 1, Variable Modificat3on.

Kow open youwr Learner's Handbook to the first page of Preliminary
Program One. Under Varisble Modification are listed the apecific
objectives of this progrem. These spreifie objectives are to: (1)
Sensitize the learner to the dynamics of variable change in the
Speech-Communication Learning System; (2) Convince the learner that
he should reject all eritfcal zone aspeech-communication behavior
regardless of extent of improvement; (3) Inform the learner about
rate of behavioral change under these conditions,

These three objectives will not be achieved in the order in which
they are listed, Rather, all three objectives will tend to be
achievad at the same time. First you will he provided with informatfon
that will be needed to underetand some hrief samples of Performance
Sessions, Performance Sessions are those that you will participate in
after these Preliminary Programs have heen completed. After this
introduction to those samples of Performance Sessions, you will
listen to those semples, You will hear each of the variables zero
through fiv. being modified. Then, to conclude this program, some
statements about those samples of variable modffication are to he
completed.

SRR U
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| This is a program, then, to degéribe how speech-communication
behaviors are changed within this learning system,

A change in speechecommunicatfon behavior--or indeed in any other
kind of human behavior for that mattere-is not very difficult to
bring about, First of all the person mist behave, Giving him lectures
about behaving differently won't‘ make him behave differently., For
a person to behave differently he must behave. Now, once he behaves,
and that behavior is the kind that prodaces lackeof-confidence, he
needs to be notified that he has produced lack-of-confidence right
after he has behaved that way., 7To review then; we've got to have
behavior, and we've got to have notification of 1ack-ofbegnftd§nce
instantly, the moment that behwvior occurs.

Now complete Statements One, Two aid Tiwee on your Response Form,
Number One. For someone's speachecommnication behaviors to change,
ﬁe mugt BEHAVE, Number Two. For someone's speech-communication
behaviors to change, must be NOTIFIED the MOMENT any béhavior produces
lackeof-confidence. NRurber Three., For someone's speech-communication
behaviors to change, he muat beheve, end he mist be notifled the
moment any behavior producez LACK«sf-confidencd,

What is needed, then, is a situntion with certain speciul
requirements, The siturtion should tgnd to provokeé bhehavior of a
kind that needs to be modiffed, and that sec® ue much sa possible
like the situation in which the medifiecd behavior should be used, and
a signsl is needed to indicate when lack-of-confidence ocowrs,

In the Speech-Cammnication Learning System, the situation that
provokes speech-commnicaiion nehavior fs called a dyad. D-Y=A-D,

Every dyad occurs in a special area called a Performance Segsion
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area. In every dyad there are ab least two lemrners and usually three,
One and only one of thege learners is a speaker, The other learners
are listeners,

In every Performance Session, three things account for the speed
at which the learners work. One is that they work on one and only cne
varisble at a time. This is so that, when the leamer-as-gpeaker
produces lack-of-confidence in his listeners, he will know which
variable he must modify to produce confidence in his listeners, Cthere
wige, the lemrner-uns-speaker mey try tc modify his speech-commmication
behaviors in terms of any cne of the six variables, and this will
consune & great amount of time needlessly while he modifies variables
that are not related to the lack-ofeconfidence he produced,

A second thing that speeds the learners through their %tusks in
Performance Sessions fs that the lesrner-as-spesker has already
learned some ways to modify his behavior on that speech-communication
variable before he participates in these Performence Sessions. Stated
simply, he knows some other things to try,

And the third thing that speeds learners through Performance
Sessions, other than krowing < hich variable produced lack-of-confidence
and knowing some other things to try, is knowing when one of these
trial behaviors produces confidence again,

Now complete Statements Pour snd Five on Your Response Form,
Nurher Four. At the moment a spsaker is notified that his speeche
cormunication behavior produces lack-of-confidence, he must know
the VARIABLE~eVeA<R-IwA«B-L-E-~that produced this lack~of-confidence,
send he must know ways to modify his hehavior on that variable. Number

Five, Tor someone's speechecommnicatfon behavior to chonge, he must
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hehave, he must bhe notified the moment any behavior produces lacke
of-confidence, at that moment he must know the VARIABLE that pro-
duced lack-of-confidence, he must know ways to modify his behavier on
that variable, and he mist be notified when any modification he tries
produces CONFIDENCE,

In Performance Sessions learners-as-listeners ape raspensible
for notifying the learner~as-speaker when any of his speechecommunication
bekaviors produce lackeof-confidence, Then, once the learnep-gse
speaker has been notified that one of his behaviors has produced lacke
of-confidence, and he modifies that behavior, he must know when one
of his modifications produces confidence in his listeners,

Now comp’iete Statement Number Six., In Performance Sessions, the
listener is responsible for notifying the speaker when his speeche
communication behavior produces LACKeof~-confidence, and for notifying
him when eny modification of that behavior produces CONFIDENCE,

In every Performance Session the lesrners~as-listeners use a
very simple signal to the speaker to notify him when lack-of-confidence
occurs. One of them simply says, "IM' un™ with his mouth closed,
It merely means thatthe learnerss-speaker is to go back and try
sgain, When that happens, and one of the speaker's mcdifdcations
produces confidence, a leurnev~-as-listenep simply says, "um HM!',"
again with the mouth closed, iIn every dyad of speaker and 1listeners,
then, "IM? um" signali a behtivior thet oroduces ,iaek-of-confidence,
and "um HM'" after "HM' um" signals a modification of that behavior
that produces confidence. Bven more briefly it could be said that

"HM' um” simply mesns "Go back” and "um HM'™ sinply means "Go on."
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Now completé Statements Seven and Eight, Number Seven. The
two signals the listen.r uses are "HM' um™ and "um HM'." He gsignals
that a8 behavior has produced LACK-of-confidence by saying......"HI’ um,”
Be sure to write capital H and e capitel M snd then a little u and &
1ittle m. The capital H and M indicates that the first syllable is
higher pitched, louder, and longer, "HM' um,” MNumber Eight, The tweo
signals the listener uses are "IM' um" and "um HM'." He signals that
a MODIFICATION of a behavior produces confidence by saying, ™um HM',"
Notice that your ™um HM'" 1s written with a little u and a little m
followed by a capitsl H and a capital #, This means that on "um HM'"
the gecond syllable ig higher pitched, louder, and longer, "um HM',"

Hence, in Performance Sessions learnersg-as-listeners do two
things., They signal when & speaker‘'s behavior produces lack-of-
confidence, and they signla when a speaker's modiffcation of that
behavior producus confidence, In'Perfomnce Sessions the learner-
as-gpeaker also does two things. He is responaible for speskinge-
for engaging in speech-communication behavior--throughout the session
in which he serves as the speaker. He 1s also responsible for belng
able to modify his behavior on any of the six variables whenever
lack~of-confidence is signaled to him,

Nov complete Statexent Number Nine. In Performence £:ssions,
the speaker 1s responsible for engaging continvmsly in specche
egmewnication BEHAVIOR and for being able to MODIEY his bhehavior
on any ...SIX variablee when his listener signals lack-of-confidence,

In every Perfovsance Session, then, the 2earner-as-spezker is
respongible for two things--spesking snd modifyinge-and the learner-
agelistener I1s alse responsible for iwo things--saying, "HM' um®
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and “'am HM'" at the proper times,

A meaningful question to ask at this time, then, is "With each
of them having two duties to perform, which one of them, the learnere
as-speaker or the learner-as-listener, is in greater control of the
speaker's rate of change.

The best answer seems to be that practically every learner who
has completed these Preliminary Programs has ideas of other ways of
speakiag on every variable, and he can produce a modification of any
of his behaviors when he is callied upon to do so, However, some of
these learners-as-speakers change their speech~communication behaviors
much more vrepidly than others. And this fs far more because of the
signals they reccive from their listeners than because of any behaviors
produced by them, Some learnevg-aselisteners feel a lacke-of-confidence

and for some reason wait to see if, somehow, the speeker's behaviors

might change. They may wait for many minutes before they realize that
only a signal of lack-of~confidence from them can produce a change,
The reason for this is that by their sitting silently, their silence
hes been a signal of confidence. And some listeners, when they signla
lack-of~confidence, ?re so astounded by the vast improvement in the
speaker®s first or second modification that they will then signal

um PM'" to notify the speaker that he has improved. However, the
listener then realizes, tot late, that the spesker interprets this

"un BM'" as confidence, But to the listener he has merely graduated
from lack~of-confidence into the critical zone. Xt was the grest

improvement that made him respond, "um HM'," Now he must say, "HM' um®
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for the very same behavior for which he has alveacy signaled ™um HM',"

And this does confuse the learner-us-speaker. And slows dowm his
progress very much, Hence, we now have two ways learnerseas-listeners
affect a spesker's rate of change, They can speed up change by

saying, "HM' wn" early and by not saying "um HM'" until confidence

is produced. And a third way that learners-as-listeners slaow up the
progress of learners-as-speakers is by taking too much time to signal
"HM' um," The reason for this is not that the listemer can't make

up his mind whether he 1s confident or not, As the spesker continues
to talk, the listener knows at every moment whether. he 1s confident
or not. However, some learners-as-ligteners v;ant to ask themgeives
precisely why they aren't confident before they signil, "HM' um,™

And this search for reasons before saying "HM' um" takes time. Nence,
by the time "HM ' ™ is said, the speaker may be in the middle of
another sentence, Then he tries to modify a speech~-communication
behavior that was not the one that produced lack-of-confidence in the
first place, And this confuses both the speaker and his listeners,
and the rate of progress slows down.

In sum, then, the listener must signel "HM' " quickly, not
waiting to figure out why he said 1%, he must say THM' wn" to
produce any change whatsoever on any speech-commmication variable,
and he must not say "um HM'"™ when a modiffcation incresses con--
fidence but is st:ll:l in the critical zone,

But the listener is not entirely in control of the rate at
which a speaker's behavior changes, The gpeaker who knows several
ways to try discovers the way that produces confidence faster than
a speaker who has to sit and think of snothep way to tvy,
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Now listen to several samples of Performance Sessions in which
each of the six veriables is modified, Try to keep in mind how !
the speaker sounds as he begins working on a variable, and try to

e e o e 1

compare that with how he sounds three or four mir-tes later. Also
try to listen to the rhythm of change. Notice how the chart on
Page 1-3 of vour Response Form describes a general pattern of change,
Across the bottom of the graph is time., Reading from bottom to top
is increased confidence. 'mé line represents the listener’s level
of confidence on every one of the speaker®s sentences. Each small
slash across the line is a sentence said by the speaker. A large
black dot means.the listener said "HM' um." A large white dot means
the listener said, "um HM'." Hence, this speaker said 3 sentences
that lacked confidence before the listercw said, "HM' wm.® Then
the listener sald, "HM' um" twice more, and then he safd “um ™' "

This graph does not represent any of the samples you zpe about
to hear. Do not iry to follow the graph to count number of sen-
ences or level of confidence. Merely listen to detect the rhythm
of change that occurs ¢h every sample,

You will hear eight samples, one on each of the variables of

eye contuact and loudness, then three on voice quality and then one
on pitch, one on rate, and one on articulation, in other words one |
on each variable except voice quality, and t*zee on the volce quality |
variable. After you hear all eight samples, you wili be asked to
respondé to two questions, Then, after you complete the Checkout,
this program will be completed, IListen now to how change occurs

in Eye Contact, Varisble Zero.
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(Each sample introduced with:)
The next sample involves a listener and 8 speaker working on

Varlable Number s .

(At end of second sarnle:) This concludes Program One, Part I, If
this tape is on a reel and not a cartridge, please rewind the tape
and then go on to Program One, Part II, Thank you,

This concludes the eight Performance Session samples. Now
complete Statements Eleven and Twelve on your Response Form. Number
Eleven. Variable modification usually occurs in less than ten
MINUTES, Number Twelve, Variable modification occurs faster when
the listener says "HM' um" FASTER, when the listener keeps saying
HM' um®™ regardless of improvement until CONFIDENCE is produced, and
when the speaker does not lack ways to MODIFY his behavior when
"HM' un™ is signaled to him,

Now turn to the Checkout of Program One. Complete each blank
on the Checkout after you have turned off this, machine., Then, after
you have filled in every blank, turn the tape on again. Do this now.

Welcome back. The words you should have filled in are: Number 1,
variable and confidenges Number 2, lack and confidence; Number 3,

behavior, modify, six and lack; Number 4, faster, not, and critical

zone; Number 5, faster, confidence, and modify,

This completes Preliminary Ppogram One, Variable Modificetion,
You are now ready to letrn hox to perform 3n each of the three roles
in Performence Program sessions. Program 2, Speaker's Role, If this
tape is on a reel and not a cartridge, please rewind the tape before

you go on to the next program, Thank you,

ERIC
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SPEECH COMMUNICATION LEARNING SYSTEM

2-~SPEAKER'S ROLE
(Audio Seript)

Speech Communication Learning System, This is Program wog ...
Speaker's Role. As you begin this pragram, you should have the
Learner's Handbook open to Page 2-1, _

You will observe at the top of the fivst sheet the listing of
specific objectives for the Speaker's Role Program, Objective
Number I is: deseribe the basic Speaker task. Objective Number 2:
describe listener~oriented sentences. Objective Number 3: describe
the process of sentence modificatfon,

In thls program you avre particularly concerned with sentences
spoken to persons you do not know, sentences which are technical,
that have one or more technical words in them, and sentences that must
be acted upon by the person who hears them, You are concerned in
this program then, with saying sentences to a stranger. You are
concerned with sentences which are technical, sentences that have
technicel words in them. You will make technical sentences, You
are concerned with a situstion in which a lfstener must set on what
you tell him, You are particularly concerned with sentences that
cause a listener to do something, to aet, Ag you know now, it is
relstively easy to change the way any particular sentence is said,

We often say speech is flexible, that it can change easily., And this,
each of us knows f£rom his own experience, is indeed the case, Every
person talks one way to a child, He talks still another way to

someone his own &ge. And he talks in stfll another way to & person
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much older then himself, We are concerned here, ss we said before,
with a particular commnication situation. Will you look at Ytem 1l
in the Response Section on Page 2-1. The situation of interest is
the one in'which we do not know. we do not kmow the person. We
speak sentences with technical words in them, A man speaks sentences
with technieal words. And,thirdly, we are Interested in the listenep
who mast act, who mst act on what he hears. So, on the Response
Section in "his program, the concern centers on seatences spoken to
8 strénger~eS«T«ReA«N-G-E-Rw~gentences #ith technical words in themee
PeE-CwH«N~I-C~A=L--und sentences which the iistener must ack one=
A«CeT, ‘

The basic problem then, is fitting a sentence to the capacity
of @ particular listener at a particular time and in a perticuiar
place. The basic task of the Spesker most simply is to fit his
sentences to his listener or a particular set of listeners, an sudience
if you wish., And this is part of what makes the matter of saying
technical sentences difffcult. On the Response Forn, will you please
write in the baslc task of the Speaker is to fit his sentences to the
capacity-=CeA~PeAeCei«T-Yeuto the capscity of his listener.

In the Speech-Commmication Learning System there are thres
roles. Each of these roles gives a special point of view in the
general problem of fitting sentences to the capacity of listeners. The
Ev8luator sees both the problém of Listener and Spesker., The Listener
becomes most aware of the problem of the Listenen of course, and the
Speaker most aware of the problem of the Speaker. The amount of
learning is approximate=ly equal for each of these three roles. In
addition, there are six essential variables mastered in the Prel:lmimr&
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Programs, These 5ix essentisl variables are‘eye contact, loudness,
voice quality, pitch, rate, and articulation. Again, each of these
six variables contributes equally to listener confidence,

‘Please turn to Fage 2-2 in your Learner Handbook. You will see
a flow chart for the Performance Program. If you start at the top,
you will see the words LEARNER ENTERS PERFORMANCE PROGRAM, Immediately
below that, notice the rectangle which says that the LISTENER INSTRUCTS
THE SPEAKER TO WORK ON THE NEXT VARIABLE. Please write in the words
ASSIGN NEXT VARIABLE, Right under the word Listener, write down the
words assign-eA«S~SeI~GeN-~NEXT VARIABLE. Variable is spelled
VeA-ReI-A~BeL=E, In an actual Performance Program, the Listener would
probably say, "We shall begin on Variable 0 whichk is Eye Contact.™
Later, at the appropriate time, he would say, "We shall now move to
Variable 1, which is Loudness.® So, in the rectangle you ought to
have written LISTENER ASSIGNS NEXT VARIABLE.

Following the arrow down to the next rectangle. The word Speaker
appears., Right under the word Speaker, will you please write down
SAYS ONE COMPLETE SENTENCE. You should have SPEAKER SAYS ONE CCMPLETE
SENIENCE. The material the Speaker uses to form his sentences is
very important., We have found the most useful materials from the
Speaker point of view are lecture notes or other fragmentary material.
By other material, we mean technical notzs in an ares of interest to
the Speeker. It helps rather little to read complete sentences out of
a textbook. It helps very much to take one word or a phrase written
on 8 gheet of note paper and to decide how to make this a complete
sentence, It is probably thz* a person stores information In his
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brﬁin in a kind of fragmentary way, and that part of the process of
talkiryg favolves meking complete sentences out of the worde, and phrases
and concepts that are stored in the brain. At any rate, we find that
sentence fragments or notes are very useful materisl to practice with
in forming sentences which ave well adapted and well suited to the
Listener. It should teke a very short time for a Speaker to look at
his notes and make 3 complete sentence. By a very short time, we mean
on the average of under two seconds.. This means the Speaker looks
down at his notes, plans a sentence, looks up, and says it. The
Listener signals within one second whether or not he is confident
that many other persons will find this sentence both intelligible and
acceptable. This means exactly that the Listener estimates or judges,
as quickly as he can, whether or not a person of the kind we have
described a moment sgo, the stranger, the person who is unfamiliap
with the technical content of the sentence, whether that person can
use or act on the content of that sentewce. It is this kind of person
the Listener represents as he sits in the Listener chair. His indication
to the Speaker is whether or not he is confident that such a person
would be able to repeat back, that is he could find the sentence
intelligible or that he found the sentence aceceptable, to find it
said In such a way that it is agreeable for him te hear.

It is importent here for the Speaker, from the Speaker's view,
to recognize that the Listener's Job is to very quickly signal whether
‘a sentence, @ sentence with technical words in it, is said in such a
way that a stranger has‘ a good chance of understanding it easily and
acting on it confidently, So the Listener's job is to signel the

Speeker very quickly. He signals him by saying, "HM* um" if he is
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not confident. If he is confident, he simply says nothing.

Return now to th» flow chart, in the first diamond, the diamond
with the word LISTENER in it, will you plesse write signalg-eSel«GsNeAel o
CONFIDENCE =C=0~NeF=I=l/~E«N-C~E-ethe Listener signals to the Speaker.
whether or not he is eor;ﬁdent. He signals confidence. From this
diamond follow the arrow to the left and up to the rectangle with the
word SPEAKER in it. Beneath the word SPEAKER, write REPEATS AND MODIFIES
SENTENCE, 7The Speaker says those same words again that he has Just
spoken and he changes the way he says them. He does not change the
actual words but he changes the way in which he pronounces them. It
is at this point that the Speaker does his most important work. It is
at this point that the Speaker develops his ability to be flexible, |
to modify the way that he's just gaid & sentence without changing the
actual words that he has Just spoken. To modify it in the direction
that mekes it easier for the Listener and for all those persons that
the Listener represents to understand.

Usually within one or two trials. the Speaker is able to modify
the sentence so that the Listener will signal confidence., Very soon
in the Learning Session the Speaker learns to anticipate, to guess what
the Listener will do. We all have a great deml of practice in this
day by de;y exercise by watching facial expressions of persons we
talk with. This is why the variable of eye contact is so very important.
As soon as you are able io anticipate the reaction of your Listener,
you are then ready to modify a sentence before youn have finished it.
That is, you can say only part of a sentence, start over, and very
1ikely say it in such a way that your Listener will find it acceptable
and intelligible for thuse persons he represents. He will signal
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confidence, The next stage beyond this that you should work toward
as quickly as you can is the stage of plamning a sentence coipletely
before you say it, in a way that you are quite sure that it will get
a signal of confidence from your Listener the first time, That is,
that your Listener will be confident that the sentence is Intelligible
end acceptable for those he represents, And this of course is the
basic thing that you are trying to learn, and learh it quickly enough
to be able to do it regularly., To be able to plan a sentence quickly,
within & second or two, to be able to say it and to be confident
88 you are saying it that the person who listens to you will find the
sentence both intelligible and acceptable,

These, then, are the importunt stages in the learning session
from the Speaker's point of view. The first stage is the shaping
or forming of complete sentences from sentence fragments, The task
here is to be able to do this quickly., In normal conversation, one
does not have a lot of time to stop and think and plan and go back
over what it is he plans to say. In a job interview, for instance,
if one tekes 15 seconds to plan a sentence, the interviewer would
probably wonders about how much the person really knows., One can
plan it well, but for many of ug, particularly with technical subject
matters, a little practice is required. "his practice of course
will be obtained in the later Performance Program, The second stage
of this is the modification of a sentence that has already been gaid.
To be able within a secend to modify end make better the sentéhce that
has just been spoken, It is anothey Important stage. The stage
beyond that is that of anticipating or estimating the meaction of the
Listener and when this is fully perfected the final stage is not far

away. That is being able to plan sentences so that the way they are

|
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said the first time makes £t highly propable at least 9 times out of
10 that the Listener will be confident, that the persons he represents

'

will find that sentence intelligible and acceptable. Will you turn now

tc Page 2-3% Let us summarize what we have just said about the fowr
stages in sentence modiffication, %he four stages are forming a
sentence from sentence fragmentg~=FoReAeGeM~E-N-T-S; to vepeat and
modify a sentencee=M-O=Del«F=Y: to estimate the canfidence of L)
Listener, 'in other words to be able to guess or predict how confident
a Listener will be and, fflnallx to plan sentences that are recelved
with confidence, to P-L-A<N, to plan seuxtences which are received
with confidence, '

It is now time to very quickly check to see whether or not you
have learned those things from this Speaker Role Program necessary
for you to serve in the Speaker Rol: in the later Performence Program,

Will you please turn to the Checkout on Page 2-3 for the Speaker
Xole Program and complete the meterirl on that sheet. It will take
you pr~>agbly under two minutes so, in the meantime, will you stop the
playback device,

Welcome back., Very quickly let us go over your answers on the
Checkout fo» the program, Objective Number 1, you should have
indicated thit the bagic task for the student fs to fit sentences to
the capacity of the Listener, For Objective Number 2, vou should
include the words INTELLIGIBLE and ACCEPTABLE. A sentence which is
listener-oritented is a sentence which is both intelligible and
acceptable for that lietener and for all of those listeners that he
represents. You remain particularly concerned with listeners who do

not know you, who are not familiar with your specialized vocabulary but
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still who must under these circumstances act on what you tell them.
For Objective Number 3, describing the process of sentence modification,
you ought to indicate that there are several stages that you can
vecognize. The firsi, the very simple one of forming complete
sentences from note fragments, The reacting to the Listener's signal of
lack-of-confidence by modifying 8 sentcnce, and the anticipating
what the Listener's reaction will be, and then the careful plamning
of the sentence initfally, the firast time, so that it has a high
prebability of befng judged confidently by the Listener. The Listener
assigns the Spesker six different tasks to work on, six different
assignments, The first of these, the first five actually, relate to
the essential variebles. The final assigmment deals with working with
all of these variables at the same time,

The Speaker terminates hic work in the Performance Program when
he has completed Assignment Six successfully. By now it should be
apparent that the role of the Speaker is both very simple and probably
relatively very short. The learning stages are important. It is
Important to be able to construct or to make a complete sentence from
fragments such as lecture notes, It is important to be able to
modify a sentence on a signal from a Listener and to be able to do so
quickly and well, It is important to anticipate what the reaction
of a Listener will be. And, finally, beyond the very importanc and
last stage of being able to plan sentences quickly, in such a way that
they have a very high probability of being reacted to confidently by
many listeners.

This completes Program Two on the Speaker Rc™.2, The next Preliminary
Progrém is Program Three on the Listener Role., If your tape is on a reel

and not & cartridge, will you please rewind the tape and turn off this
machine. Thank you,




SEEECH COMMUNICATION LEARNING SYSTEM

" 3+«LISTENER ROLE
(Audio Seript)

Program 3, Listener Role, Speech Commnicdtion Learning System,
This is Learning Pragram '3, Listener Role., Please open your Learner’s
Handbook to Page 3-1 en the Listencr Role. This program is designed
te enable you to accosplish Foun spec:lf:‘lc objectives, There will be
& short Checkout ovep these objectives 'ut the end of the program.

The first objective is: describe the persons the Listner
represents. Second, describe the process of sentence modffication,
Third, demonstrate fast and clear rescrion to the sfx esgential
varisbles. Fourth, deseribe the four Listener decisiona: when the
Speaker says one coaplete sentence; when the Speaker maintaing n
variable for two minutes; when the time to end the session arrives;
and, when Assignment Six is completcd. These ave the four objentives
this program is designed to enzble you to achieve.

Let ug begin with Objective 1: +to describe the persons the
Listener represents. The Listener in the Speech Communication Learning
System vepresents & person or many persons., He represents an sudience
whom the Spesker does not lmow, who are unfamiliar with the technicel
content of the sentences the student speaks, but who mst still act
upon the information contained in those sentences, So there are three
important parts of this representations: the person represented is a
stranger, he f3 unfemiliar with the technicasl content of the sentences
he heers and he must yet act with confidence on the basts of the
informmtion contained sentence by sentence in what the Speaker does say,

e e e e et e e e T =
v ——— s o —r e —— iy Rl = -
——— e ——




Page 32

Por ltem Ome in the Response Section will you plesse write down
the fellowing words: NS LISTENSR REPRESENTS AN AUDIENCE, The
Listener representserR-E«wPeReE 8¢ i=NalfoSwsan gudience«-AnlcDnfoE-NaCE,
His audience of course is composcl of persons the Speaker does not
xnow,

Se much for Objective One., Yhe Listener represents himself. yes,
beesuse the chances are very gosd ne always dues not know the Speaker,
The chances ave also quite good he is not fumilisr with the content
of all of the sentences that the Speaker does say, that he must ect
upon the sentence as it is presented. So the Listener represents
himgelf at the same time that k2 represents many other persens, 8n
audience, at the same time when he serves in the role of Listener,

Now on ito ObJeetive Number g, te deseribe the process of
sentence modificatisn, You will v20all frem the earlier flow chaprt
that the Speaker stys one cumplete sentence, The Listener inmediately

and withir one second signals whethor is confident that sentence

would be intelligible and acceptable for nmny other persons.

Will you complete Ytem Two on tix Response Section, ine Listener
signulg within ONE secend if he is con¥ident, Oness0«N~E, IFf the
Listener signals nw confidence or lackeof-confidence throvgh the
YHM® um,™ the student Irmediately repeaty and modifies that complete
sentence, The Lintener agein decides, oneo again, when he heers the
sentence once more whether he Is confident ovr wot., If he 1s this
time, he will say "um HM'" and the Speaker then wovld go on to say
cne more complete sentence. So, very simply. the process of sentence

modificetion begins when a Speaker says one cumplete sentence,

_ <
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The next stage requires that the Listener signal whether he is |
confident or not confident. And, finally, when the Spesker improves
his sentence, the Listener at the appropriate time. signals confidence
and the Speaker goes on to make 8 new sentence.

Will you turn to the Item 3 on the Response Foqm. The process of
sentence modification»~Mk0~D-I-P;I~C-A-T~I-O-N--the process of sentence
modification bhegins when the Speaker says one complete sentence=s
SeE«N-T=E=N«C-E, The Listener signals confidence«=CeQeNwFe]eDeE«NCsE..
"HM' um" signals no confidence or lack-of-confidence. No confidencee-
N-Oe-~confidence. The Speaker repeats and modifies-»M-O-D-IngI-E-S~-
the sentence. When the Listener changes from "HM' um™ to “um HM',™
he signals he has become confideni=wBeE«C-0-M«E~-confident,

We move now to Objective Nunber Three: to demonstrate fast and
clear rraction to the siﬁ essential variables. Notice that the six
essentlal variables are listed down the left side of Page 3-2. These
variables are 0, eye contact; variable 1, loudness; 2, voice qualitys
3, piteh; 4, rate; and 5, srticulation. Returning again to the top
of the page, let us read these definitio.us over very quickly and then
work on them for a little while.

The definition for eye contact which you covered earlier is to
raintain readiness to modify on the basis of Listener's lack-of-
confidence zignal. In the Perfoimance Program these will be mkde
very easily. In situations outsilde of the Performance Program, of
course, the signals may not be so clear but they are cevtainly as
important, ILoudness, The problem of loudness is to maintain variety
in loudness within a listener's hearing range, In other words, one
adjusts the loudness with which he talks to the requiremenisy of the

Listener and not to the requirements of his own ears. Variable Numbep

Iwo, voice quality., The problem is to maintain a voice quality which

©
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varies from the middle of the range on five dimensions to signal
special meanings for certain words. In other words, if one varies
voice quality, the Listener finds some particular meaning in that
variation. The problem for the Speaker is to intend to have the
Listener understand what he indeed does understand. Number Three,
pitch W maintain pitch variety on each sentence to enable a Listener
to select each key word and sentence type before he selects again,
This means that the Listener has to figure out what the key words in
a sentence are and when a sentence comes to an end, and what type of
sentence indeed he has heard. A Spesker who uses a monotone continuously
places a tremendous burden on the Listener. He has to do a lot of
guessing and sonner or later he will make some serious mistakes. Varisble
Number Four ds rate. The problen is'tofmaintdin vapriety in rate of
sentence production to enable a Listener to select among those
sentences that Listener has to consider before he must select again,
Variable Five is articulation. The problem is to maintain variety in
syllable production to enable & Listener to select among those words
he must consider before he must select again, The Listener needs now
to learn to operate with these 8iX vsriables so that he can react
within one secand as he assigns each of these variables to the
student., At the begimming of the Performance Program, the Listener
would say, "We shall now begin on Variable 0 which is eye contact,"

The Speaker would follow immediately with his first sentence. After
the Sperker had maintained eye contact without fnterruption for two
minutes, the Listener would then say we shall move on to Variable One
which is loudness. As the Listener works on Variable Cne, the Listener
would be careful to see that he continues to maintaln good eye contact

while working on loudness. Following on to the other variables, as

©
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the Listener assigns Variable Two, he continues to observe for
Variable Zero and Variable One. The final assignment, Assignmen: Six,
made by the Listener requires that the Speaker consclously maintain
all of the variables wlthin good limits fir two minutes, Part of the
problem that the Listener identifies and works on is related to the
matter of maintaining six variables for a considerable period of time.
It is quite casy to maintain good eye contact for 15 seconds but to
let loudness, or pitch; or articuiation suffer in the meantime. So
the problem the Listener works with is to get the Spesker to maintain
the six variable within functional ranges or limits for a considerable
period of tine. M“oment by moment in the learning session the tutor
faces the decision of Tyes" or "no™ cr "um HM'” or "HM' um™ and he
faces it at each time the Speaker says one sentence or often some
part of it.

A bit of practice for the Listener appears in order right now,
The Variable Zero, eye contact is rather easy Lo operare within the
learning session itself so we will pass that up. We shall pass
quickly on to the variable of loudness. In the learning session, you
might hear a sentence said in this way: "Name a prominent millionaire
of this country." You would immediately say, "HM' um,"™ because the
last part of the sentence simply fades away and yo» as a Listener
would not have very much chance guessing what the words are. The
next time around it comes out, "Name a prominent millfonaire of the
country.” And you would again say, "HM' wr" simply because the first
part is not in equal proportion to the last part in loudness, Maybe
the +third ° time around you would hear it this wav, "Name a prominent

millionaire of the country.” And you would say, ™um HM'.,"
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Now let us speed this up to a normal rate. The same three
sentences again, "Name a prominent millfonaire of the country,™
"HM' wn.”" "Name a prominent millionafre of the country."™ "HM! um,"
"Name a prominent millionaire of the country.® ™um HM'," Timing of
the Listener signal of confidence or no confidence is very, very
important. It must come withim one gccond after th;e student finished
his sentence. This is true both of the negative and positive Listener
responses. Remember, the "HM' um" or negative response is said with
the mouth closed, basically a nasal sound with the stress on the
first syllable, The "um HM'" is also said with the mouth closed and
with stress on the éecond syllable, The second part is louder,
The reason for saying it this way is simply that a Listener can make
the sound quickly and consistently over the 20 or 25 minutes of the
leeening session and it's easy for the Speaker to hear and to identify
which one was g¢aid. So it is important that the Listener be fast with
hils responses and it is important also that he be quite clear in terms
of signaling the Speeker correctly. Let us take one more series on the
variable of loudness., There will be several sentences with the Listener
response after each sentence, Your task is to say at the same time
the Listener says "um HM'" and "HM® um." Be sure you change from the
negative to the positive, from the "HM® wr” o ™um HM' " on the
appropriste sentence, For each switch at the appropriate time, will
you score @ plus in one of the boxes at the »ight side of Page 32
across from the particular variable that you are working on. So for
the loudness variable, if you switch at the right time, mark a plus
in the box to the right of  the variable loudness, If you switch at
the wrong time, record a minus,

©
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Here we go! "How large is the sun compared with the earth?“
"HM' um,” "How large is the sun compared with the earth?" *"HM' um,"
“How large is the sun compared with the earth?"” *"um HM'."™ If you
switched on the appropriate sentence, give yourself a plus on the
right hand sides if you did not, give yourself a minus., We will
count these plus and minus scores when you complete the program so
be sure and keep caveful track. et us move on again to another
example on loudness, YToday is Friday."” "HM' um.," "Today is
Friday.” "um HM',¥

MWW to Variable Number Iwo, voice guslity. Again, you’ll hear
a serles of sentences, Your task is to switch from the minus
PHM' um” to "um HM'" at the same time the voice on the tape does so.
"Why are the flagpoles surrounded by lightning rods?" "HM' um,"
"Why are the fiagpoles surrounded by lightning rods?" “HM' um."
"Why are the flagpoles surrounded by lightning rods?" "um HM',."
Another example Irom voice quality. "Give the abbreviations for
January and Februvary," "Hm* um," %Give the abbreviations for
January and February." "HM' um,” %Give the abbreviations for
January and February," "HM' um," “Give the abbreviations for
January and February."” "HM'® um.,”" "Give the abbreviations for
January and February," "HM' um," "Give the abbreviations for
January and February." "WHM' um." "Give the akbreviations for
January and February." ‘um HM'."™ If you switched on the appropriate
sentence, give yourself a plus, if not, give yourself a minus over
on the right hand colum.

Let us move on to the variable pitch. The problem here is to
maintain a variety of pitch that clearly signals key words and

sentence types, Here Is ain example, "How often does the century plant
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bloom?" "HM' um," "How often does the century plant bloom?"
"HM' um." "How often does the century plant bloom?" HM' um,"™ "How
often does the cantury plant bloom?" "um HM'." A plus for the pight
switch, a minus for the wrong. One more example on the variable of
pitche "What is the chief purpose for industrial strikes?” THM® um,¥
"what is the chief purpose for industrial sirikes?" ©"HM' um.,” "What
1s the chief purpose for industrisl strikes?™ "HM' um." "What is
the chief purpose for _:I.miustrial strikes?" "HM' umn," "What is the
chief purpose for industrial strikes?” "um HM'." A plus for a switch
at the right time, a minus for the switch at the wrong time.

Let®s move now to the variable of rate, The problem here, of
course, is to maintaln a rate across a8 sentence jl:hat make it easy for
a Listener to understand. "Name some nses +0o which electriclity is put,”
"HM' wn.," "Name some uses to which electricity is put,” "HM' um.”
"Name gsome uses to which electricity is put,® "HM' um,” "Name some
uses to which electricity is put,” . "' um,® "Name some uses to which
electricity is put." "um HM'." A plus for the right switch, a minus
for the wrong. From sentence to sentence in the Learning Systam
you will sometimes observe very substantial changes from one modification
of & sentence to the next. This is one of the reasons why in your work
as a Listener it 1s so véry important to stay with & sentence until you
are confident it is both intelligible and acceptable. for the members
of the audience that you wenregent, Ancther example now from
variable four, rate, "ﬂhai: would cause the air to escape from a
bicyele tire?" "HM' um,” ™What would cause the air to escape from
a bilcycle tire?” "HM' um," "What would cause the air to escape from
a bilcyele tire?” "HM' um,” "What would cause the air to escape from

a bieycle tire?" "HM' um,” "What would cause the air to escape from
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a bicycle tire?” "umiM!®™ A plus for the right end a minus for the wrong
time in switching. Move now to Variable Five, In the Learning Session,you
would say at this stage,"We will now work on Variable Five which is
articulation.” Your Speaker would say & sentence perhaps in this way. "Name
a famous Indian tribe," YHM' um.”™ "Name a femous Indian tribe."™ "HM' um."
“Name a famous Indian tribe.” "HM' um,"” "Name a famous Indian tribe.™
"un HM'.®  Plus or minus, give yaurself a score on the right side
across from the variable articulation. Another example from articulation.
"Explain why a cork bottle floats." "HM' um," T"Explain why a cork
bottle floats." "HM! um," "Explain why a cork bottle fioats,” "HM' um."
"Explain why & cork bottle floats.,” "HM' um," “Explain why a cork
bottle floats." "HM' um," "Explain why a cork bottle floaits." "um HM'."
Plus for right switch, minus for wrong. You now have some practice
in reacting in the way that yuu would react as you listen and 18 you
signal a Speaker whethez; or not his sentence as he said it that
particular time was or was not intelligible and acceptable to the many
persons in the audience that you represent as & Listener. If you
are not immediately and fully confident that the sentence would be |
hoth intelligible and acceptable, the hest thing to do is simply to 2 ,
say, "HM' um,” Your Speaker then will repeat and modify the sentence
one more time and the chances are always very good that it will be
much improved the next time around., This  you should expect,and this
indeed you will find as other Listeners before you have found, The
remarkable thing about the role of the Listener is that after you
listened to other persons for a period of time you will discover,
perhcps discover rather suddenly at some moment, that you also hear

yourself for the first time in a very different and a much more complete
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way. It is this aspect of the role of Listener which is most valuable
to you as a person, If you listen to & Speaker for a session or for
several sess:lone;. you'll start hearing youvself in a way that permits
you to change your own speech as you are talking, This is one of
the major goals of 'l:ho;.',l:.:lstene'z' Progran,

' We now leave the six essential variables and turn to the flow chart

for the Performance Program. Will you please turn to the next page,

Page 3«3, Notice the now familfar flow diagrams starting at the top
; center where you hegin the Performance Program, the first rectangle
' with the words LISTENER ASSIGNS.NEXT VARIABLE, You of course now now
how to do that. You know how to read the rectangle below that where
the Speaker says one complete sentence. The diamond below describes
the hardest work and the most important work that the Listener performs
Below the word Listener, will you please write in the word confidente-
C«0=N-F=i-D=E-N-TI, - The decision of confidence on the part of the
Listener signaled vo the Speaker ls the single most important decision
that the Listener has to make, Me has to decide whether or not a
particular sentence as it was said at that particular time was or was
not intelligible and acceptable for the audiesnce that he represents.

Will you draw a2 line cut frcm the left of the dlamond, the Listener

confident question. .. Draw a line out to the lefts Join 1t to the
arrow, The bottom block says: SPEAKER REPEATS AND MODIFIES
SENTENCE. On that line. that you've just dravm, will vou write the
negative response "HM' um." Spelled simply "HeM' u-m", "HM' wn,”
This is the most critical reaction ’that the Listener makes. Occasicnally,
in relation to this decision ¢f confidence or no confidence, he will
receive guidance firom the Evaluator. This probably will not happen
more than three or four or perhapse helf dozem tfmes per session.-
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So when you serve as Listener, you should expect once in a while, not
often, hut once in a while, that you will receive a signal from the
Evaluator in relation to your vote of confidence on a gentence that
the Speaker has just sald.

Returning now to the main line of the flow chart, dwaw a line
from the bottom of the fiirst diamond to the top of the second diamend,
From the Listener confident diamond to the Listen-two-minute diamond,
the ane in which he decides whether the Speaker has gone itwo minutes '
without modification. on the particular variable, So will you write
i TWO-MINUTES WITHOUT MODIFICATION in the second diamond. Beslde the
Listener's chair in the Performence Program Session you will find two
clocks, The fir.st of these clocks is get at two Mtes ";o help you
in keeping track of the time a Speaker has been on a particular
variable without havipg to mocdify any of his sentences., Each time
you make the negative response, each time you say, "HM' um," you
reset the clock to two minutes so every time you say "HM' um " with
your right hand reach out and reset the clock, This is the clock
dealing with the change from one variable to another, from going from
Variable Zero to One, from One to Iwo, and from Two to Three and e on,
It requires that the Speaker spend two minutes on a variable without
erroi--, without having to modify a single sentence, It is very important
to the progress of the Speaker that you keep accurate itime and |

accurate account of how long he has worked on each variahle without

" having to modify a sentence. You'll find this i$ somethin~ you can

do very easily. You will notice that,as the two minutes ¢ apge, a
light turns off so that both you and the Speaker know immediately
that you are to shift to the next variable,
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There is another clock. This one has to do with t:ﬁn:tné the
entire Performance Frogram session. The session normally runs
about 25 minutes, So,when you begin the séssion, set the session
timer. When it turns out the light, you®ll know you've come to the
end of the session.

In the diamond to the left, will you please write in TIME TO END
SESSION, Write in the word ende<E-NeD-~sesgioneeS-EaSeS«I=0eN=~=In the
dlamond to the left, In the bottommast diamond, you'll see again the
word LISTEMER and the letters A-S-. The quesiion here has to do with
the, end of the training period for the particular Speaker you are
worl%:fng with when he is about to complete Assignment Six. Will you
write in the words ASSIGNMENT SIX COMPLETED, AssignmentewA-SeS-I-G-N-
VoE-NeT=~gixew§e]«X~=completed--C-O~M-PeL~E~-T~E=D, Listenewr Assignment
Six Completed. When your Listener has completed Assignment Six, he has
completed his work in the Performance Progrem and is then prepared to
go on to the next program, the Terminal Program of the Speech
Communication Learning System.,

By now you should have filled in all the diamonds, drawn all the
lines on the flow chart, If you have not yet done so, will you
complete it now,

Wil\l you please turn now to the next page for the Checkout
for the. Listener Role. The Checkout should take about two minutes,
Before you begin, will you please stop the playback device.

Welcome backs Very quickly now, let us go over your answers
to see that we agree on them, Number One, the Listener represents

_ persons who are unknown to the Speaker, who were wnfamiliar with the

content of the sentences he says, vet who must act on what they hear,
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Objective Munber Two, @ sentence is modified by the process nf the
Speaker saying a sentence, the Listener rescting quickly to £, and
aceurately to it, The Speaker ecither repeits and mpdifies the scabence
or goes on to form & new sertence, ObJective NMumber Three, fast and el;zar
reaction to the six essentisl varisbles. Yeur score here 1s hased on
the right and wrang, the plus and mim:s respe.ses yon mace <o the
mleogivmearl!a!nthiomm Wiil you please write in the
mmbers now, 1f yeu have not alveady fone sa, Mumber Pouv, the Listenep
decisions sre, first of m._mmmmmmme sentence,
the Listener decides whether or not he ir confident, and signels thet
resction to the Bpesker. Second, dcolsfons mde by the Listemer center
on the chaining of varishles. He keeps track of the time, ke observes
the light in the learming session room, and he moves from Varimble One
_ to Varfable Tvo and Two to Three 8t the appropriate time, Decisfon
Nuzher Three, when 4t Is time to end the gessfon. Again the Listener
uses the tining clock sud the 1ight device to meke that decisfon., The
foth decision, the Listener relcases the Speaker frow training., This

.. ;mmmmmmmmnyommumtmsn.

" One last vemtisdis, mm.w-_nwmas‘m'_;;
mmmmmmummmm !hemteauh"‘
'mmpmwwewasm’almmwum
effectiwmapwatm. utheLMaterdoeamtslgul
lmfmfﬁmmmmmduwMWQla&
mfidwce,ﬂammtw !Ithll-htmuju:tdtsthm
mm:mmmx.mspmmm If the Listener
does got say, "HM" um,” the Speaker cemnot change.
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For the Spealoer aven to try to chsnge, the listener pust say,
"HM' um." When the Listcuer says, "HM' wa" to the Speaker, he 1 not
punishing him; he is merely giving hin informetion. To withhold
that information when it is needed is punishment.

Iet us assume the worst of all pou:lble Performance Program
segsions. In that worat of all poesible krfamanee Program aenions
nefther the Listener nor the lvaluator says, YHM®' um® thxjoughout the
entive sessioh. This is the worst of all possible Performance
Program wessfons becausé, first of all, it. fs alwost inconceiveble
that any Speaker can :lnap:lre codﬁdcnan dn:oth l.&ilteﬁﬁtﬂ m an
Evaf\hfm" in e avery nnhnee he says on cm variables for such l long -
time. He hu to produot rlack-of-eonﬂdtnce on at least one or tno o

_ sentences on one or hoﬁ of the six varhhln over that much tim '
e But since the Listenei: ﬁ;is not say, “}l‘i" nhi"‘ even once, the Speo)u
| will complete Aasigme’nﬁa‘ho through aix iﬁ fourtun minutes,, Sind
the eession will en&., ‘Hhe Speaker mul. then go on to Progrem iﬁg,
In pmpa-sixheun‘z,p&-muy " nped tén Sides or more the umial ¢
ssount of sessiong to n&’#htt. the Terdiudl Momnee Prograi.,
compared with mmiﬁ would tske HE%isi hid fmproved in the |
Performance Progrnn‘ M* in this imﬁ‘ﬁ pﬁ "'0'11 possible daoc's‘ 1@&‘ ue
; ;am that be receivss EHe sane hck?aﬁ‘ﬂﬁ“ " in a Terminal
Performance session thit lie received ih tlii ‘Phrfomnce Prograni. !hfb
is alwmost impossible bediuee the Evalni'torl V:lll be different l[nﬁ %}u

_ 11!@11hoodhextr@iylwthatom§pnﬁe'rmuttwopmomm
_both Progrems who du not aiznal __x_hqlé-oi’-conf:ldence to him at any
tive. However, let us lqaun that tbi{u doubly worst of all pouﬂﬂ.l

sessions does aemuyomur mmmm hn?uthercm!ml \ |
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'Perfomnce Program and appearc for a ‘l‘emilp!. Bvaluation. x‘hn
Terminal Evaluation conaista of three pemne ‘who are not lesrners m
the Speech-Comunication Ivearn!ng Syatem. In the Terminal Evaluation

this Speaker will not prodzsea.omfideme xn ' these" ottsida zmuma

because of his lack of control onh the fim'k aix variables, So he niu_

ten times @s long to cﬂn\phte the Termingl Peiformnee Program, and

he pust also conplete that Program over again And he is & perqou

% xt v

whose desire %o do neu on Both the Baxf Siyitice Progeam and the | .,
Terminal Program is méh Tewer now. M!I lie dfdnt have & thing ﬁo‘a

“with 2! It was the "kﬁ:dneu" of hiq "tfe‘n‘ er who wouldn't uyy L

"' ua” that gave hin WL of this trmfbl.é.e .
Hyoufoclﬂmtiv?ndomtkm‘p‘b ‘EMenerwhentouy,'iﬁ!' wny"
o me Varfa‘ble }bdlficaﬁon. Xf- you at!,ll

yon cen alweye rcpcai;

LY
.

-,_'hre not suxe what perpqﬁon.ht to aunﬂ;ll!}ct uhen tbny nake yon

bl'&’

, __.‘:"confident of them an@hg)ghat they uyf.;,yqu eun repeat Progreii ’Ze*m

i;“ Verichle Idcutificnﬁio‘mg Vi .
‘; " Finally, if an m\gm reports m*y Listener never .‘-m,jf_"j; ff
;| ‘except when the EVALGUHH ¥ignaled hin ¥ Way it, that Listener W’

" have to complete B > .' ' }'bm and One;dve again before he cifi qﬁ'ﬁedﬂ
.. Gnother Rerformanice Wigiin 08 43 Yecause 1t 1o BeEHEE

%;fif him to work anotbet tva lgqura than £ ﬁhﬂ gaa cuuu some m*% ;&“
%ﬁ:;id mk an addttions) Mnﬁ,@u or more.: _g_q; fx :%%-1“
[ e e comtton s e it

the Listener who Laeh couﬂdcnce says, . "ﬁi' m.¥ When the Lf(& g‘
does not say, “HM’ m ‘the System still mama change, hut tha

.A'Q.
. -

.. . s Le %Y o
P tLew :‘-*.v..-,..,‘)'-‘ ALy pemrany




e

W RTINS

T TRTE e

et o P

Page 3-16
Speaker will have to be in the System longer before any change occurs.
¥We come now to the end of the Listener Role Program. Whenever
you have time, please feel free to observe the work of the Listener
in a Performance Program. The next Preliminary Progrem is Progrem
Nutber rfour, the Evaluator Role Program, If this program i{s on a
reel and not & cartridge, please rewind the tape before you go on to

" the next program. Thank you.



SPEECH COMMUNICATION LEARNING SYSTEM

4--EVALUATOR ROLE PROGRAM
(Audio Script)

This is Program Four--Evaluator Role Program. This is the Speech
Communication Learning System Evaluator Role Program, Program Number
Four, Please open your Handbook to the section on Program Four-~The
Evaluator Role Program,

In the Speech Communication Lesrning System, there are six
essential variables and three essential roles. The three roles are
Spesker, Listener, and Evaluator. The Learner speaks with the help
of & Listener he modifies his speech and improves it. A Learner
listens by paying close attention to a Speaker and thereby learns to
hear himself more completely. The Evaluator observes the communication
between the Speaker and the Listener as they work toggthero

There are two specific objectives for this program. First, to
guide the Listener decision when necessary, and second, to record
response data on the Performance Program.

Turn now to the Response Section on Page U-l, The Evaluator
guldes the Listener--G-U-I-D-E.S-~the Evaluator guides the Listener.
This is indeed his main job in the role of Evaluator. On to Item Two.
The Evaluator guides the Listener decision of confidence-=C=0=N-
Fel-D=E-N-C~Ev-During a nornal learning program, a Listener wiil
decide whether or not he is confident 100 or more times. During that
same performance program, the Evaluator must deeidg whether or or he

agrees with the decision of the Listener,
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On to Ttem Three in the Response Section, The Evaluator also
guides Listener decisions on changing veriablese«VeAeR=I=A«BeLwE=S,
on time to end sessionweE«N~De-session and when assignment sixe=S-IeXes
is completed so the Evaluator also guides Listener decisions on
changing vaviables on time to end session and when Assignment Six is
completed,

To Item Four. Each of the four Listener decisions are noweNeOe~
or yes=wY=C-S~=ilecisions, This is very important,

Item Five. The Listener signals confidence with “IM® um®™ or
"um M. "HM? um" is spelled “HeM' u-m" and "um HM'™ is spelled
"ue-m Hel'." So the Listener signals confidence with "HM' um™ or
Tum HM*,T

Item 3ix. The Evaluator signals agreement by silenceeeSeJY=LwEeNeC-E.
If the Evaluator agrees with the decision that the Listener has made,
he says nothing and does nothing,

Ttem Seven, the Evaluator signals dismgreement by nodding his
head. Nodding is N (wuDeDel-NeGeehis head«-H«E~A-D,

Number Eight. The Listener changeg-=C~HwA~N=G=E~S~--his decision
when the Evaluator signals him to do so., Thus, if after a particular
sentence the Listener says, "HM'! um®™ and the Evaluator believes he
should have said, *"um HM'," the Evaluator would shake his head sidevays
indicating disagreement and immediately the Listener would change
from his "HM' un" to & clear "um HM*" which would signal the Speaker
to go on and form a new sentence, So the Evaluator simply has one way
of signaling the Listener that he disagrees; he shakes his head sideways
in a way that makes it easy for the Listener to see, The Listener
then changes his decision, his yes~no decision from no to yes or

from yes to no,

©
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There 1s one exception to the general rule that the Evaluator guides
the Listener's decisions. This exception happens when,on one of the Speaker's
sentences, the Listener says, "HM' um" for the first time., In that case the
Listener is saying that he lacks confidence in what the Speaker says and no
guidance is needed from the E-aluator, The Evaluator must try to figure out
why the Listener said "HM' um,"™ why the Listener lacks confidence in that
Speaker on that sentence. The Evaluator therefore tries to figure out why
the Listener lacks confidence in the Speaker before the Speaker revises that
gentence fer  <he first time. By the time the Tirst revision of that
sentence occurs the Evaluator should be ready to guide the next decision of
the Listener. That mext decision, after the Listener has once said "HM' um,"
- is subject to change by the Evaluator. If the Evaluator agrees with tho
Listener on a revision, he remains silent. If he disagrees with thé Listener
on a revision, he nods his head, If the Listener says, "HM' un" on & re-
vision, the Evaluator will disagree by nodding his head up and down to mean
"yes" or "say 'um HM'."™ If the Listener says, "um HM'" on a revision, the
Bvaluator will disagree by nodding his head sidewyas to mean "no" or "say
HM' um,"” When the Speaker says a sentence and the Listener remains silent,

the Evaluator may nod left to right which signals the Listener to say "HM' um.”

§ And when the Spesker rgvises & sentence, the Listener must say either "HM' wa"
! or "um HM'" cn that revision. And in either case the Evaluator can disagree
with hmo

Hence, the Evaluator cun disagree with any Listener pesponse to a Speaker's
revision, and he can disagree with & Listener's silence or any sentence
the Speaker says. The one and only one time the Evaluator can not disagree
with the Listener is when the Listener's response is "HM' um" to what the

Speaker says-~not to his revision but to what he says originally,
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Will you turn now to Page U«2. You'll notice down the center of
the page. the flow chart that we have worked with previously and that
you will work with again in the performance session. At the top it
says BEGIN PERFORMANCE PROGRAM. Immediately below is the rectangle,
LYISTENER ASSIGNS NEXT VARIABLE..nd SPEAKER SAYS ONE COMPLEIE SENTENCE
followed by the first decision that the Listener makes, It*s also
the most frequent decision that he makes som® 100 or more times in
each Performance Program, *

The Listener decides on the basis of the sentence he has just
heard whether or not he is confident. That sentence was said In a way
that would be Intelligible and acceptable for the audience that he
represents, If he says "HM' um" or no, the Speaker repeats and,without
changing the wording of the sentence, he modifies that sentence,

At this point, the Evaluator has heard the seritence at the same
time the Listener heard it and he élso.observes +he signal of confidence
that the Listener sends to the Speaker, If he is in agreement, he
says nothing, If he is in disegreement, he shake&¢ his head Indicating
that he is not in agreement, At thai: point the Listener very quickly
says "um HM'." 1In other words, he changes his vote of confidence on
a particular sentence. In thls sense the Evaluator has the final say
s0 and the Listener does not argue with him,

So the normal chain of events, the Listener assigns the variables,
the Speaker says one sentence, the Listener is confident or not

confident, he signals the Speaker, the Spesker either §foes on o

produce one new gentence or he modifies the sentence has just spoken.

Now along the right hand side, one sees how the Evaluator does the
work that he is supposalto do. In the rectangle to the right, the

ERIC

Full Tt Provided by ERIC.




[ i TN S e R R L o T . - -

Page U5
first one, will you write in EVALUATOR HEARS SPEAKER'S SENTENCE,
Evaluator hearseeli«EeAeReS-egpeaker=eSePeEeAaKeaEoR="Semgentence-~
S=E«N~T=E-NeC-E, Immediately below that Speeker hears Listener signal
of confidence, will you write in EVALUATOR HFARS LISTENER-«L=I=SeT=E<NeEeRew
SIGNAL OF CONFIDENCEewC=(«NeFeJ«D«E-N-C-E, Will you write those words in,

Inmediately below is the dismond which signals the Evaluator
must make his key decision., Does he agree or does he not agree with
the decision that the Listener has signaled to the Speaker? So will
you write in the diamond EVALUATOR AGREES WITH LISTENER, agrees with
Listenereel«l=S.T«E«N-E~R, If no, the Evaluator must then guide the
Listener decision. In the rectangle immediately off to the left beyond
the word NO, will you write in EVALUATOR GUIDES LISTENER DECISION=
GeUwI*D=E=S=~LISTENER DECISIONwwDeEaCeY«S~I~0=N,

Now you have the complete picture of the work that the Evaluator
does in relation to any single sentence that the Speaker says., In
other words he does very much what the Llistener does, but he has the
power to gulde the Listener decision,

Will you turn now tc Page 4-3 and we will continue exploring th:
work the Evaluator mist do 8s he guides the decision that the List:ner
makes., There are three additional decisions that the Listener mikes
during a performance program. These are indicated by the diamonds in
the middle of the page, The Listener muet keep track of the time, find
out when a Speaker has worked on & particuler variabie for twe minutes
without having to modify a single sentence., Immediately to the left
of that, the Listener must keep track of the timfa. He has a time
clock to indicate the length of the performance program., When the
time period is over, a light goes out and this is a signal to end the
session, Occasionally a Listener mey miss this signal and the
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Evaluator would need te indicate as brlefly as possible that it was
time to end the session, Finally, the Listener must recall when
Assignm¢mt Six is completed. This is the final assignment in the
Performance Program where the Spealeris insiructed to work on Varisbles
Zero through Five ot the sume time and,when he maintains these
variables within thefir limits for two mimutes, this is time to end the
Performance Mrogram,

This cwmletes the information on Objective One, to guide the
Listener decision when and where necessary., This is the most fmportant
thing that the Evaluator does in the run of a performance program,

In many ways it parallels with the work of the Listener but in many
ways it goes far beyond that becuuse,when the Listener mskes an error,
It 1s the task of the Evaluator tti get 1t straight and to do so
Immediately. As in all of the previous programs, the emphasis herve

ie on speed. The Evaluator must remct in less than & second so that
the Listener can relste this corrected signal on to the Speaker.

At the right of Page U«3 will you write In the words OBSERVE
LISTENER DECISIONS. The Evaluator observes Listener decisions,

Will you please write in those words. OBSERVE=«(wBeSeE«R~V~E=el,ISTENER
DECISIONS~=DeE~Cel~Sel«0-N=S, Imnediately below the rectangle. in the
diamond, will you write in the words EVALUATOR AGREES=wA«GeRwEwE=Sww
WITH LISTENERwwl«I=S«T-E«N«E-R, If the Evaluator does agree with the
Listener, the answer is YES &snd he simply continues observing, The
answer is NO, he teke such brief corrective action as £s necessary,.

In other words, he would very hriefly, in & word or two, tell the
Listener what the problem was and if necessary tell him what to do

to correct 1it,

The job of the Evalustor is to guide the Listener to make sure
that the Performance Program moves along smoothly and it is his

P ————— -
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responsibility to see that indeed the Listener a.lud the Speaker do
profit from the Performmnce Program,

We move now to the second objective for the Evaluator Role Progrem,
This is to record response data on the Performance Program, Will you
please turn to Page 4~i, At the top of the page you'll notice a blank
after the words EVALUATOR NAME. jllowed by @ request for the hour
of the Performance Program and the date., These are just minimsl kiads
of information we'll need to be able to trace back to a particular
Performance Program, Below that are categories for strong points
and wesk points., We would like you to record response dats that
indicate to you the strong points in the particular performence program
that you evaluate and we would also lfke to know the weak points in
the particular perlormance program that you evaluate, At the end of
the session we would like you to make one or more recommendations
for improvement of the Perforrance Program as you think it could be
improved,

These recormendations could be very imporitant to the Speech
Comminication Learning System staff in revising future drafts of the
program. After observing a particular Spesker and Listener work,
after recording the strong points as well as the weak points, we
would expect that it would take a very few minutes for you to make
one or itwo very helpful recommendations for program improvement,

Please turn to Page 5-5 for the Checkout. Turn off the playback
device, complete the Checkout and then turn +he playback device on
once again, Very quickly let us go over the items on the Checkout,
The Evaluator guides the Listener. The word you should have written
in is GUIDES., Number Two, the Evaluator nods or shakes his head
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g}?gwgys when he does not agree. The key word is AGREE with the decision
that the Listener has 4just made. Number Three',, when the l:‘.véluatop ;hakes
hio head sidewsys, the Listener changes, the Listener changes his decision.

Number Four, the Evaluator also makes notes on the responses of the
Listener and the Spesker during the Performance Program. In oth.r words,
the Evaluator also takes notes on the responses, Number Five, from these
notes he makes one ar more recommendations that the staff will employ 4in
revieing the Speech Commmication Learning System. These recommendations
are very important to the staff and will be made good use of, so we
would appreciste as much care ag you would tpke in making these recommen-
dations for us. One additional use 1s made of these Evaluator reports.
If the Listener does not say, "HM' um" when he or the persons he repre-
sents lack confidence, the Speaker cammot change. When this happens, the
8peaker takes much longer to complete his progress through this Learning
System. To avoid causing sny Spaaker such extra time, would you please
note on your Eveluator's report if you worked with a Listener who never
said, "HM' un" except whén you nodded for him to do so. And pieaee call

this to the attention of the Learning Bupervisor as soon as the session
ends. That Listener has not mastered Programs Zero and One and he will
hold other Speskers back imless he completes Prograem Zero and One again.
The Evaluator has one other function to perform in every Performance

Program gession. At the begimning of each session the Evaluator will
check to see that the Speaker sits in the Spesaker's chair, the Listener
sits in the Listener’s chair facing him, and he as Evalustor sits just
behind and to the side of the Speakar., Then he signals all of them to

turn to the correct page of Section Five in their Learner Handbooks.
Turn now to Section Five in your Handbook, Notice that pages S5l end
5-2 are the Speaker's checkout soript, Pages 5-3 and 5-4 are the
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Listener’s Checkout seript. And Pageu S-5 and 5-6 are the Evaluatcr's ,
Checkout script. Now twrn to Pag_és 5-§ and 5-5, Notice that the scripts
sre exactly the same, as it ssys at the top nf the pege, except that, when

8 lesrner in one role esks a learner in enother role a quegtion, the one

Wh." asks the question can gee the anewer he should hear, bui_; the one who ,
muat engwer that question can got eeg'z. the answer he should é;&é, 1€ he 1s ,
following his own script. | | é
| This script 15 to be read at the begfnning of every Performance
Pi-ogram sessi;gn,_ It takéa a few mimates, but it saves time in the long \

run because {t insures that every learner knows his own job befare he E

begins. Look at the columm on the right of any of the six pages from | -
5-1 to 5-6. Notice that, when a learner does not give the reply he should,
the one who asked j:he qﬁeetion merely rggeatg his question, He does not
give hints, Byenmqlly. the one who gave the wrong answer will get it
right, even if he has to look at someone else's script in his Handbook,
When he does answer ccrrectly, he will learm to associate his answer with
the guestion and not with some learner's hint,

As far as the Evalustor is concerned, it is the Evaluator's job to

eee that every Learner brings his Legmer's Handbook to the session, that
each 4-{."29 one sits In the chair he should, that the script is resd to
beginpsession, and that hints are not given if any question is incorrectly
answered.

We've come now to the end of the Evalustor Role Program. You are

now prepared to begin work in the Performanne Program. You will now |
need to sign up for theé Performance Program. In the Performance Frogram

‘you'll expect to work en the eix esgential variables and to .serve in the

three essentisl roles, The essential varisbles egain are eye coatact,

loudness, voice quality, pitch, rate, and articulation, The three
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essential roles are Speaker, Listener, and Evaluator. The Spesker

normelly talks from fragmentary notes of one variety or another, sometimes
taken in lecture courses, sometimes taken on items of interest in his area
of specialization, It is Important that these be note fragments from
teekmiéal material. The Listener remcts to those sentences safid by the
Speaker. He says either "HM' wn" opr "um HM'" indicating to the Speaker
that he should either repeat and modify the sentence or that he should

go on and meke one new sentence., The Bvaluatar guides the Listener
decision and takee notes on the responses ' of hoth Listener and Speaker
during & performance program,

All six variasbles are approximetely equal in importance, All three
roles are approximately equal in importance in #:erms of learnmer progress
in the Speech Communicatfon Learning System.

This 1s the end of the Evaluator Role Pregram, If this is e
cartridge, please turn off the playback device, If this is 8 tape
recording, please roll back the tape bzfore turning off the playhack
device, Thank you.




SPEECH COMMUNICATION LEARNING SYSTEM

6=-TERMINAL ROLE PROGRAM
(Audio Script)

For you to be qualifjed to begin this program, your delivery skills
are well above the average of persons your age, And this is no small
achievement,

This program, Program Six, is called the Terminal Role Program,
This Terminal Role Progrem prepamres you for participation in what 2s
called the Terminal Perforimance Program,

Turn to Page 6-1 of Program Six, Terminal Role Frogram, In your
Learner's Handbook. Notice the Specific Objectives listed ot the top
of Page §~1. The Specific Objectives of the Terminal Role Program
are (1) to deseribe the variable of diction, {2) to describe the two
roles of Spesker and Evaluator in the Terminal Performence Program,
and (3) to desorihe the. two activities of developing and questioning
in the Terminal Performance Program,

In the other Performance ngrams in whick yci. participated in
gome or all of the roles of Speaker, Listener and Bvaluator, the
obiectives of those programs were to enzlle the perscns in the speakef'é
role to maintain listener confidence on six different variables. These
six variables were eye contact, loudness, volce quality, pitch, rate,
and erticulation. You may recsil that in the Variable Identification
Program, Frogram Zero, a seventh variable was wentioned. The seventh
varieble that was mentioned in Program _erp is the variable of dfction.
But 1t wne said at that time that diction would not be discussed or
worked on until the objectives of the Preliminary and Performance Program
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had been echieved, Now that these Preliminary and Performance Program
objectives have been achieved, let's begin to leok closely at that
seventh variable, diction, o

For a moment Imagine that you can divorce qompletely thelgggg;gg
of any sentence or group of sentences from the particular words and
word order that are used to convey this meaning. We could then refer
to the possible varieiy in gelection of words and wérd order that do
not change the basie meaning of sentences., For example, "Ybu threw
the ball" and "The ball was theowm by yau” have the ssme basle
meaning, Both refer to the same subject, *the ball."” Both identify
what happened ahout that subject of "tﬁe ball.” it was thrown ané
"you are the one who threw it,” Hence, we conld even select the
following series of sentences as having the same basic meaning as
5Ybu threw the ball.™ They are, "The ball is what I am talking about.
The ball was thrown, You are the one who threw the ball,”

Now complete Statewent Number Onme on your Respsuse Form, Dietion
is related t& the speaker's choices of words and their order that do
not change the BASIC MEANING of sentences.

This éhoosing of words and word order islrelated to dictidn, but

it is not diction itéelf; To conusider the meaning of the variable
s dietion itself, let us give a name to any hasic idea that a speaker
J commmnicates that his listener could not have predicted would be

communicated, Let us call this information, Information, then, does

not consist of any basic idea communicated by a speaker. Information

refers only to any basie idea that a iistener did not know before
: it was spoken, For example, if a speaker says, "He's my brother, you

lmow,"and, if the listener already knew he was his brother, the sentence

e
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provides no information., Hence, sny sentence with a basic idea that
the listener could have predicted completely before he heard it cone
tains zero information, o information,

We are now ready to define diction itself, Ii should be recalled
that Variable Fouvr, Rate, refers to variety in syllable flow. D:l;:tion,
then,: véfers to variety in information flow., But here the varicty in
information flow that is diction is conirolled by the speaker's
gelection of particular wqrds in a particular order.

Now complete Statement Number Two on your Response Form, Dietion
is variety in selection of words and word order to contrul the ﬂow of
“INFORMATION. |

This control of :lnfﬁmation flow by selecting particular words in
a particular order is closely related to the listenar’s confidence in
the speaker as a person and to the listener's confidence in what the
speaker says.

What is true of Variablks Zero through Five in terms of their
relation to listener confidence is also true of this variable of diction.
Hence, let's review these relationships for a moment,

Listeners make judgments about a gpeaker in the first few seconds,
and these jud@neﬁi:s about a speaker tend to he very similar regardiess
of which listener forms these opinions, There is no accuracy exéept
by chance in these opinions. That is, there is no accuracy in the
senge that these opinions describe how the speaker actually behaves in
vardous situations rather than how almost everyone thinks he behaves
in those situations., o |

The variable of diction greatly affects listener confidence in the
degree of inteliigence of a speaker. It seems impossible at first
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glance that a 1istener can make a Judginent abhout the intelligence of
a speaker in fifteen second o less, in which the spesker will only

say about five gentences at most., However, even one sentence tends
to Peveml that a huge nunber of selections in word usagé and word
order have been made,

Let's Yook at the first two senterices that tend to cecur in a
Terminal Performance session, The first sentence of the speakei' is

mebely a statement of his name, end he 1s asked to give his last name

"i"irat, and then his first nmame., However, the.second sentence amounces

what the spesker will ilien talk about for at least the next four

| minutes.  Let's look at two and only two a]:fematives of this second

sentence for a moment. One spesker begins, "The thing I'm going to
talic about 1s .,.,,uh,,.;st@ collecting, and I*m going to try o show
yout ‘that ,,..uh,...s5tamp e:blle.c_:ting is not o_nly a 1ot of ...elthes. .fun
but you can have,...ul..., make a lot '.r;af money too.”™ Another speaker
sayé, "Stamp colleet:fng. a hobby for fun;...._.al_t_d profit.” One sentence
in esch case. But you have ‘eard enough slresdy that, Lf each speaker's
sentence were typed and h_an'ded to you, you would judge with some

' confidence that the s‘ec't'md"was spoken by a person who is more intelligent

than the first. Yet, it should be remembered that, as on the other six
variables from eye contict through art:léulation, Judgments about
behavior based on diction are also accurate only by chance,

Let's analyze ‘thE_t!;lo sentences, The firet one was, "The thing
I'm going to talk about iS ..e.the... stamp collecting, and I'h going .
to try to show you thati...uh,...stamp collecting 1s not only a lot of .
weeste e . fim you can have ....uh,...m3ke 8 lot of money too," The |
gsecand was, "Stamp colleeting, a hobby for fum,..and profit,"
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~ Certainly no one believes that the first gpesker did not now the two

words used by the second, "hobby" and "profit,"™ Both words could
easily be expected to cecur in the first spesker?’s later sentence, and
research indicates that almost gll of the diffevence in listener
confidence is related not o which words a speaker lmows but to which
words he uses, |

Part of the eﬁélanatian of this is that a person seidom tries to
| talk to someone about a subject sbout which he has no knowledge of the
‘&beabulary that one must use to talk about that subjeet. Bs5.an example,
orie would not usually choose to talk about stamp collecting if he did not
know many of the terms that stamp collectors use,. Vocabulary building
iz the main objective of most courses in schools and this is especially
true of introductory courées. Before anyone can e(:'nsi.der_:i_:g_g_:i\'__:s;° which
relate vocabulary iteims to one another, he must learn that voeabuliry,
And people just aren*t'tempted to talk about algehra or history until
they have a considerable vocabulary in the area that equips them to
talk about algebra or history, Hence, ds one looks at speech~commmnication
processes that pro@uce lack-of=-confidence in listeners, one seldom finds

a case in which lackeof-confidence is due to the speaker's selections
being limited because the speaker did not aetuélly know certain words.,
And in most of those fow cases when the speaker dbes not know a word
that.is part of the voeébulary of the subject of theﬁg dommunication, the
listener will generally mention that word to the Speaker and define it
so that they can commmnicate efficiently. And the listemner willlhot.
generally tend to lack confidence in the speaker because this happens,

A spesker who is just learning about football, and, therefore, lacks
a complete vocabulary of football terms, will be perceived by listeners

as uninformed rather than as having poor strategies for selecting words.




Aruitoxt provided by Eic:

o

Page G~6

Diction, then, is not related to the size of one's vocabilary, It

refers to which words a speaker choases of those he kuows,
Word usage, then,‘the selection of particular words in a particular
order is how the variable cariled diction is mamipulated. And this
process of selecting and ordering words greatly affects a listener's
confidence in a speaker and in what that speaker says. Look at the
graph of a relation beotween confidence and diction shown on your
Response Form, Notice that listener confidence is related to the
percent of the spegker's selecfiens of words and word sequences that
the listener does not revise,
The more the listener engages in revizion of the speaker's
sentences, the less is the confidence of the listener in that speaker
and in what that speaker says.

One kind of 1listener revising might be called substituiion. The

listener substitutes his word for the speaker's word., The speaker
says, for instance, "I feel.,.."” and the listener reamcts to this beginning
of a statement by placing himself in »eadiness to receive a giatement
about the speaker's feeling, expecting a word to follow I fegi™ such as
tived, disgusted, disturbed, misersble, or some oﬁheﬁ labelhgf axi
emotion., But the speaker who said, I feel..." concludes with,'“fhaﬁ '
there is another topic ﬁﬁat ve should explore." "Ch," the listener
says, "He means he thinks, not he feels.” Or, a speaker says, "We must
expedite this deliberative .process” and his lisiener translates, "Oh,
he means we'vre got to decide faster,™

The listener in these exampies assumes that he has ¢ bhetter chance

of understanding the speaker if he substitutes his own w .ds for those

K
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the speaker says. 7To the extent that his strategy of substitution does
indeed fmprove his ability to grasp what was said, he tends to lack
confidence in the speaker, and in what that speaker says.
Now complete Statemenit Number Three on your Response. Form, A
listener must sometimes revise a speaker's information by SUBSTITUTING.
'But_this substitution of words by the ‘listener for words sai_d by

the spepker is not the only way the listener revises., Consider the

| following example. The speaker says, "Therp are many people on this

earth who happen to Lelieve it," The listener revises with, "Oh,
many believe it," He conﬁenses fwelve Ws?:oc}s into three, from "There
are many people on this earth who happen to believe it," to %y
believe it," A speaker is wordy when his listener must revise by
sumnarizing, He swmnarizes becsuse he doesn't need that many words
to;get that information.

Now complete Statement Number Four on ysur Respense Form, A
listener must scmetimes revise a speaker's information by SUMMPRIZING,
S:}Jv.vM-M-A-vR-I-Z-I-N-'G. Summarizing.

The opposite extreme of a listener'.s revising by sumnarizing occurs
when a speaker is too succinet, That is, he packs his information
into too few words, Suppose we have @ person who has mastered ideas
in an area after a lot of 1earnihg has taken place. Them he may tend
to speak to listeners who do not have his degree of masi:e_ry of those
ideas as if they do. This "speaking over the listeners' heads" does
not necessarily make them lack confidence in him, but it does iay
the foundation for it. Lack-of~confidence sets in when the listener
can and does signal the speaker that it is over his head, and then the

speaker merely repeats what he said, in much the same words as before.

i
i
i
;|
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Consider the _fol}.dw‘:iﬁé; example. I‘wo Speakers say the same

sentence, It is, "Logarithms aré exponents of & common base.™

Co ﬁoth‘speakers are skilled in eye c'ontac_!f anﬁ each receives

his listener's signal"to' revise, Rememﬁe'zé the original sentene'e.

s was, "Logam.tlnns are exponents of a eomnon base." The first

_' speaker adds, "‘Ihat is, you take all the exponents of a comnon hase
ami those are logariﬁmtszﬂ The seeond speakez- revises with, "hat is,
yoii decide on any. f:lxed m.tmber, some constant, and then any number )

at a" can he epneifzed as some pewer to wh:teh you raise that number

T "yon decided on." ‘.l‘he f:lret speaker's revision is as likely to u..ed .. )

reviaing as his original sentence. In the case of the second speaker,

'the revisien would tend to make the 1lstener eonfident. If not. .

it wot .d tend to make the 1istener more con{":ident, so that he would

- then ask for an example, Briefly, then. d:s.et;lon produces . &7 f=

confidence when a l:.stener signals the speaker to elsborate and he

dﬁes not,

Now compl.ete Statement Numberx I’J.ve on your Rgsponse Form. A

" Iistener must sometimes revise a speaker' g8 information by ELABORI{I‘I_NG.

Now let's summpize various kinds of diction that relate to lacke

of-confidence. Lack<of-confidence tends to cccur when the listener

signals for revision, and the speaker merely répeats, or the speaker

revises in some way other than the way the listener requires.

If the listener actually does need the speaker to vepeat, it is

the speaker's xzate _th_af needs ravision (Variable Number Four) and

not the speaker’s diction (Variable Number Six). Diction does mot
refér to the rate at which the speaker produces words, but to ‘the

"rate at which he produces information,
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Hence, 5.2 the 11'31:__egx,ei' signals lackyof-conf,idence because 91" the
speaker®s infomatim flm:, and the speaker interprets -

this gignal to mean 1ack~of-confidence heeause of the speaker's wnrﬂ
flow. the speaker will merely repest when he should revise, arzﬂ
confidence will not be gained, .

Now complete Statement Number Six on your Responae Form. A spepk’er
does NOT revise infomtion when he REPPATS.

Many times wien the listener signg}._a lack-of-confidence, the speaker
does provide revigion of his Jnformtign fiqv_v. but it 1s & type of
.rev:ls:n.m that the lj.q.?;eper does not rgquiré, For example, the _li'stfener
may need the spesker to elaborate, and the é’peaker sumnarizeg. Or
he may need the speaker to summarize and he substitutes, Hence,, the
speaker who does not produce the kind of revisfon the listener needs
fails to satisfy his 1ietener's needs.

Now complete St&te_menj:s Seven and Efght en your Response Form.
Number Seven. A speakeyr with listener confidence maintains variety
in DICTION by selecting gv__é:rds and word g;;'dezjs that hie listener does
not tend to REVISE, Number Eight, When the listener needs to revise
a speaker's information, the speaker y_girh listener confidence will
maintain variety in diction by SUBSTITUTING, SUMMRIZING, or
ELABORATING to his listener’s SATISFACTION,

This then, is how a spesker varies his information flow to maintain
his listener's confidence, |

Now let's look at the Terminal Performance Program in terms of
the two roles you will p_i_ay in any Terminal 'Perfomyanee session., Theae
two roles =xe the roles of Speaker and gvaluator.

Now complete Stat{m'ent Number N:lm_a on your Response Form, In the
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Terminal ' .rformance Pro:xam the two roles are the SPEAKER'S role and
the EVALUATOR'S role, |

Since you have previously learned about both roles in Preliminsry
Program Two and Four, at this time there is only the need to fird out
what special tasks that learners in these roles have in the 'l‘erm:l.nal
Performance Program.

Any Terminal Performance sessfon involves three learners, just as
In the Preliminary Perfommsance Program, However, in the Terminal
Performance Progrem one learner is the gpeaker and the other two are
both Evaluators,

Now complete Statement Number Ten., In any Terminal Performance
gession ONE learner 1s fhe Speaker and TWO learners are Bvaluato_rrs,‘

Every learner comes to each Terminal Performance session prebured_
to speak about something that he will probably know more about than
his Evaluators will know, He comes with information to presén‘t. He
knows enough about what he will esay that he 1s prepared to talk for

~at_least four mg_l;eq on that subject, And he is prepaxved to lnawa'

questions, He makes no notes to bring to the session, and he does
not memorize any sentence he will say, To review, then, each learner
prepares for a Terminal Performsnce session hy selecting a subject
to talk aboutr that he feels qualified to answer questions on, and by

deciding upon at least four minutes of information that he will
develop or elaborate upon before he replies to questions,

Now complete Statements Eleven, Twelve and Thirteen on your Reaponse
form. Number Eleven. The learner prepares for each Terminal Performance
segsion by selecting a subject to talk about that he feels able to
ANSWER ~- A-N-SeW-E-R, to answer questions about, Number Twelve, The
learner prepares for each Terminal Performance session by deciding upon
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at least FOUR o~ FeOulwRue i’aur minutes of information that he will
develop or elaborate on before he auswers questions, Number Thirteen, -
The learner does NOT memorige his infomation or bring notes on hia
- Informatfon to any mnn:l.nal Perfmnce sesa:lon.

In the Terminal Perfamnce Frogram one taak of the learnex in
‘the Speaker's Rnle :ls' to maintain variety in diction so that his
Evaluators very ael Jom have to revise the information he develops or
provides, When the Evaluators lack confidence hecause of his diction,
and signal hin to revise, then hie other task is to revise -- not repeat,
but revige <= by :c,mbst:tmt:lng, summarizing, or elshorating to satisfy
his evaluators.

Now complete Statement Number Fou'teen on your Response Form, The
two tasks of the lemrner in the Speaker's Role fn a Terminal Performance
gsesgion are (1) to maintain 1ittle need £ »r the Eveluators bto REVISE
what he says, and to revise when he fs signaled to do so in ways that
produce Evaluator SATISFACTIN, |

This conel;xdec Part ¥ of Terminal Role Program, Program Six., If
this tape is on & reel and pot a cartridge, piease rewind the t'sée
- before going on to Prognn Six, Papt 1Y, Thank you,

Program Six, Part 11, When a speaker provides Rvaluators with
Information, the mluqtérs must acf upon that iInformation or decide
on the basis of that information in vays t1-t affect themselves and

others, And they must act and decide with confidence, Hence,
-gwluat.ors tend to judge the gpeaker who provides them with information
very mich as the& wouid Judge eomeone they had hired or would hire

who would give tixem such information. Memce, the icarner in the role |
of Evaluator is in the role cf = person who must make rather Important
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decisions that affect others based on information he receives from

that Spesker. He, thergfore. has some ability to accept or rejeei:
thig information, Hence, he has, in effect, some ability to accept
or reject the person who gives him this fnformation, Hence, an f
Bvaluator has, in effect, a vies of the person who gives him information
very much the same view that a person has who is Interviewing someone
for a Job or for a promotion,

Evaluator lack-of-confidence, then, is different from Listener
lack~cf-confidence, Listeners require confidence in informatian they
receive from a Speaker because they will act an that informatfion in ¢

ways that affect tuat Speaker, Evaiuators require confidence in
Information they receive from a Speaker hecause they will act an that
inforvation in ways that affect persons other than that Spesker.

Now complete Statement NWwber Fifteen on your Response Form, A
Ligtenep must act upon information he reneives from a Spesker in ways
that affect tiat -pesker; an Evalustor must sct upon information he
receives from a Speaker in ways that may not affect that Speaker, but
they must affect OTHERS, -

Hence, the learner in the pvalustor's role is judging the gpeaker's |
flow of information iu terms of whether he is willing to affect chers 2
on the basis of the information he recefves,

O::e way of saying this is that the l»hrai’uatmi evaluates & Speaker
as if he 18 coneideriné hiring that Speaker on promoting him so that
he would be in charge.of persons or in charge of more persons, Whon a
learner $n the rale of ‘I,._i,g_t_e_n_gr_ says "IM' wm," he means, "Say again,

I don't get it yet,” When a learner in the role of Eyaluator s:ayéc,_
"HM* um," this means "Say differently; I don't buy it ygto" Mureover,
a2 _Iistener 1s not véry free to ask questions and he listens to f.%: ¢
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understand the Speaker rather than to lead hinm in certain ways, The
Bmw, having greater risks, s more free in asking questions.

Hence, Ye does not merely listen to understand but he asks questions
to Increase his tmdemtanding on certain matters related to the
speaker's subject that the Speaker perhaps would not have raised on
‘- his own. Hence, Evaluators listen in such a way that, while fhey_ |
1isten, they consider ‘:qtiest:xons that they want to ask the spe'akér. .

Now complete Statement Sixteen and Seventeen on your Regponse l‘érm.' |
Number Sfxteen. The thvee tisks of the leamners in the Evalustor's
Role in 8 Yerminal P.erf&ﬁance session are: (1) to evaluats the Speaker's
HIRABILITY and PROMOTABILITY, (2) to signsl the Spesker when on iy
sentence lackwof-confiderice in his ability to tchieve these goals
oceurs; and (3) to consider questions he will ask later, Number
Seventeen, When sn Evaluator si7-ale lack-of-confidence in the Speaker's
hirability and promtab:_tiity on any sentence by saying, "HH'. um," the
Speaker will REVISE, He does not REPEAT the sentence he has just said, .

Evaluators do not ask all kinds of questions, They do not bring
up new subjects the way interviewers do. 2And they do not usually
ask questions that can be answered "yes" or "moy" They tend to ask
questions in such a 'wa_j that the epeaker must gxpand upon the fns |
formation he has develcped,

For example, they wuld tend to ask "Why do you like such-and=such?"
rather than "Do you like sucheand-such?” They would tend to ask,

"What did you think you learned from that?" rathew than, "Do you think
you learned anything from that?" They would probably ssk, "Hoy are
these things different and how are they alike?" vather than "Are these
things different?"
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Now complete Etatement Mumber Eighteen. Evaluators ask questions
that lead Speskers to EXPAND upon the information they have developed,
Now let us turn our attention to the last specific objective of
this program which.refers to the way any Terminal Performance session

1o run, | . . ".

In any Terminal Performance session there is one gpeaker” and two
Evaluators, The two Evaluators sit side by side. . On & table between
the two Bvaluators is the two-minute and session timer, ' |

The two gvaluators face the Speaker. One of the evaluators resets 2
both the two-minute and seesion timer. Then the Spemker begine to |
supply his foﬁr minutes of Information, Elther one or both of the. .

Evaluators may say, Y"HM' um” on any sentence the Speaker says, When

4
that happens, the Evalu&t_ar who says, "IM' um" resets the twosminute i
" timer at the moment he sﬁ,‘ys. "M wa, v | 1
Now complete Statements Nineteen and fwenty on your Response Farm,
Number Nineteen. Both Evaluators sit side by side facing the gpeaker, |
and between the two Evaluators is the TIMER, Number Twenty, Any time
either Bvaluator says, "iM' um,” that Bvaluator RESETS the twoeminute
timer, | |

When either Evalimtor says, "HM' um," on &ny sentence, the Spesker

revises that sentence. He does not repeat it, On that revision either
Evalucfor, and not necessarily the game Evaluator, may say, “"HM' um." |
The 8peaker may therefore revise one sentence several t nes.. When a
revision produces confidence in bhoth Evaluators, neither one of them
says, "HM' um,” They.do not nod. ..They do not say, ™um IM'," 'mg
Speaker knows by their '_119_1:_ signaling lack-nf-confidence that h;a.hae
produced 8 revision of that sentence which satisfies both Fveluators.
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Now completé Statement Number Iwentyeone. When A Speaker's revision

of a sentence produces confidence in both of his Evaluators, NEITHER
Evaluator says "HM' um," Hence, "HM' um" is @ signal for the Speaker
to go back and revise, No "HM' wn" 1s a signsl for the Spesker to
de his four minutes of Information further.

As the Speaker contimies to develop his Information, if the twoe
minute timer light goes cut, it means that neither Evalustor has
sald, "ﬁM’ un” in the previous two mimutes., This is a signal to the
Speaker that he has conxp;eted his first assigmeni, He has completed
his developing of his aub;‘]ect. He is now ready for his second -

“agsigmuent in which his Evaluators ask him questions.

Now complete Statements Twenty~-two and Twenty-three on your

Response Form, Nunber Iwenty~two. When neither Evaluator says,
"HM® un" to the Speaker in a TWO-minute period, the Speakeﬁ has
completed his developing sssignment, Number Twenty~-three. When the
developing assignment is completed in any Terminal Performance session,
the first QUESTIONING agsigmment begina,
meonngaluamrofthetwoxdmlms a lower Learning System
Number begins the questioning. He asks the Speaker any question that
leads the Speaker to expand upon the information that he developed
in his first assignment, He does not bring up any other subject.

Now complete Statement Number Twenty-four, The first questions
are asked by the Evaluator with the LOWER Lesrning System Number,

The first Evaluator, the one whose Learning System Number is the
lower, resets the two-minute tiwer and asks a question that leads the
Speaker to expand upon the information he developed in his first
assignment, The Spesker then begins to expand upon his developed
Information to reply to the question. Ca any sentence said by the
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Speaker efther Bvzluntor may eay, “HM' uw" to sfgnal lack-of-confidence

as before, And, when either of the Evalustors says, "HM' wn,® that
Evaluator resets the two-minute timec. Eagh time the Speaker completes
his reply to the first Evaluator's question, the first gvaluator asks
another question., The second Evaluator does not ask any questions
during this second éssigmment, but he msy say "HM' um" at any timg .
while the Spesker replies to the other Evaluator's questions,

When neither Bva]_.ﬁa_fpr says, "HM' um™ in any twoeminute period,
the First Questioning Acsigmment is capleted.

Now complete Statements Twenty-five and Twenty-six on your Response
Form. Number Twenty~five, When NEITHER Evaluator says "HM' um" on
any of the Speuker’s replies to any of the _f;,r_s_t Evaluator's
questions in any twoeminute period, the second Evaluator RESETS the
two-minute timer and begins his questioning, Number Twentyesix, The
twowninute timer is reset each time an Evaluator says "HM' un" and to
begin the DEVELOPING assignment and each QUESTIONING assigmment, .

The second Evaluator may asks questions that lead the §pesker to.
expand upon the information he developed or to expand upon his replies
to the first Evaluator's questions,

When the gpesken z-eﬁl'_ies to questisns from the second pvaluator,
again either pvaluator may say "HM' un™ on any speaker sentence, and
that Evaluator resets the two~-mimute timer.
| When the Speaker manages replies to the second Evaluater’s questions
to which neither pvaluator signals "HM' wn"™ in any two-minute period,
the timer light will go out., This means that the Speaker has completed
his Second Questioning Assigmment,
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The third and final questioning sgsigmment then begins, On this
aseigmment, after the twoeminute timer is reset by one of the
Evaluators, g_;.ll_;g_g of the two Evaluators can ask questions of the
speaker that are related 1n any way to the information the Speaker |

has developed or expanded, o ,

In this Thinrd mestiqn:l.ng Assigmnment, as in the first two, either |
Evaluator can say, "HM' wt” and reset the two-iinute timér, And the
Spéaker completes th:le last assignment when neither Evaluator s_i@_al_.s_
"HM' un” to any of hts replies in sny twoeminute perdod.

Hence, the Terminml i’erformnce Program 1is conp]:eted by tﬁe
learner-as-Speaker when he completes four hssigxments._ They are .
the developing asdlg’mqei_:f' and the three questiéning assignments in
which “he first veplies to each Evaluator seperately, and finally
when he replies to hoth of them at once, |

Now complete Statemem:s Twenty~seven and lwenty-eiglrt Number |
Twenty-geven, m neithm- Evaluator 88y8, '-'Hki' un" to any of the
Speaker's replies to thie ‘second Evaluatorts questions in any two-

‘minute period, the timer is reset and BOTH Evalustors begin their

questioning, Mwmber Twenty-eight. The Terminal Performance Program
consists of one DEVELOPING assignment and three QUESTIONING assignments,
At this time let's Idsten to a learner :tna Terminal Performance

- session ap he develops material on the subject of the restr:let_:iog-of

performers in televisigh, . (3 minutes of his speech)
The learner-as-Speaker you just hemrd was on his devels ing

uosignment, He st1l1 has the three questioning assignmenté to complete
before he completes the Perminal Performance Program.
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When the learner-as-Speaker completes the Terminal Performance

Progrem, he reporis to ihc Learning Svstem Supervisor whe ©fll gchedule
him for a Post~-System interview and for Terminal Evaluation. In the
Terminal Evaluation he will leave the Lesrning System if he has
completed all criteria of both delivery and diction. If he Is in
need of some furthar work In diction he will complete the four
assignments in the Terminal Performance Program again. IXf he is in
need of some further work in delivery, he will complete the six
assigmuents in the Performance Program again,

Now turn to the Checkout of Progrem Six. Complete each blank on
the Checkout after you turn off this machine, Then turn the tape on
again, Do this now,

Welcome back. The words you should have f4lled In are: in
Number 1, information; in Numher 2, M, surrorizing, and
elaborating (in any order) end satisfaction; in Number 3, yevise and
gatisfaction; in Mumber 4, hirabflity and promotabiliiv (in either
order); in Number 5, expand; in Number 6, _ and guestioning
(in that erder).

This completes the Terminal Program. You are now remdy to repord
to the Learning System Supervisor who will schedule you for a
Terminal Performance session, Xf your tape is on a reel and not a
cartridge, will you please rewind the tape before you turn off this
machine, Thank you,




